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Reading Creative Fiction 

Reading Fiction 

This unit covers identifying important information within a text, looking at analysing fiction 
at sentence, phrase, and word level, as well as the structure of a text, including its 
beginning, middle and end. Additionally, an analysis of imagery and characterisation is 
covered. These topics are key to allowing students to interpret unseen fiction in a wide 
variety of styles.  

Please note: Marking English language work is mostly subjective. Where possible, Your 
Favourite Teacher has provided answers and/or sample answers at the end of the booklet. If 
there is no answer page linked to a certain worksheet and you would like feedback on your 
work, please speak to the person who set it.  

 

Suggested Teaching Order and Learning Objectives 

1) Explicit vs. Implicit Information: To be able to describe the difference between 
explicit and implicit information. To be able to use explicit information within a text 
to arrive at implicit ideas.  

2) Referring to the text: To be able to extract information effectively and concisely from 
a text to use within your own writing and analysis. 

3) Analysing Language: To be able to explain the impact of single sentences and 
phrases on a text; to be able to identify key word choices within sentences and 
phrases; to be able to explain the impact of single words on a text. 

4) Identifying Word Classes: To be able to define and identify the 4 main word classes 
(nouns, verbs, adjectives and adverbs); to be able to identify all word classes 
(including types of nouns, verbs, as well as prepositions and conjunctions). 

5) Analysing Imagery: To be able to define different imagery devices (contrast, 
metaphor, simile, personification, pathetic fallacy, sensory language); to be able to 
explain the impact of different types of imagery on a text. 

6) Analysing Openings: To be able to identify how an author has opened their text in a 
unique way; to be able to explain the impact of an opening on readers. 

7) Analysing Structure and Narrative: To be able to describe common ways authors 
might structure a text; to be able to comment on how an author sequences events 
within a text; to be able to explain the effects of shifts in events within a text. 

8) Characterisation: to be able to describe common ways authors develop their 
characters; to be able to comment on how authors imply information related to their 
characters. 
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9) Impactful Sentencing: To be able to describe different impactful styles of 
sentencing; to be able to comment on how authors might use and vary their 
sentencing for effect. 

10) Analysing Endings: To be able to describe common ways authors might end a text; 
to be able to comment on how a text’s ending impacts readers.  

 

Suggested Questions for Discussion and/or Activities 

Lesson Focus Questions/Activities 
Explicit vs. Implicit 

Information 
o Can you explain the difference between explicit 

and implicit information? 
o Define denotation and connotation. Why does 

“sunshine” have connotations of happiness? 
o What other types of weather might have 

connotations of chaos or anger? 
o Why might colours have specific connotations? 

Referring to the Text o What punctuation is used for quoting information 
found in a text? 

o What is the difference between paraphrasing and 
quoting? 

o Define embedding. Why is it best to use short 
quotations from a text? 

o What punctuation should be used to quote 
information which will not easily be embedded or 
fit into a short quotation? 

Analysing Language o What is the difference between a sentence and a 
phrase? 

o How can a single sentence be impactful within a 
paragraph or section of a text? 

o What is the verb within this sentence? 
o What is the meaning of the verb within this 

sentence and what does it imply beyond this 
sentence? 

o What words within this sentence share 
connotations similar to those words found in other 
sentences? 
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Identifying Word 
Classes 

o Define noun, verbs, adjectives, and adverbs. 
o What suffix can be added to easily change most 

adjectives into adverbs? 
o What is the difference between a common noun, 

an abstract noun, and a pronoun? What is another 
word for an imperative sentence or verb? 

o How does the choice of modal verb (i.e. could, 
should, might, or will) impact a sentence’s 
meaning? 

o What can prepositions be used to show at the 
start of a sentence or paragraph? 

Analysing Imagery o What are the five senses? 
o What is the difference between personification 

and pathetic fallacy? 
o What is the difference between a simile and a 

metaphor? 
o How might contrast be used to describe the stars 

in the night sky? 
o What connotations might be created by imagery 

related to bright stars? 
o What connotations might be created by imagery 

related to flowers and nature? 
o Why might natural imagery be used to describe a 

calm, peaceful setting? 
o What sort of situations might be described using 

imagery related to storms, earthquakes and other 
natural disasters? 

Analysing Openings o What is setting, and why is it often the first thing 
described in a text? 

o Define in media res. 
o Define an inciting incident. 
o Why are flashbacks often used in the opening of a 

story? 
o How might a short sentence be an effective way 

to open a story? 
o What type of sentences might be used to begin a 

story with sudden action? 
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o What is second person narrative and how might it 
be used in an opening to effectively hook 
readers? 

Analysing Structure 
and Narrative  

o Define an epistolary narrative. 
o What are the three most common types of 

narrative? 
o What is the difference between third person 

limited and third person unlimited narratives? 
o  Define juxtaposition. 
o Why might an author want to create juxtaposition 

between two paragraphs or sections of a text?  
o What is the difference between chronological and 

non-chronological narrative? 
o Why might non-chronological narrative be used in 

a mystery novel or detective fiction? 
o What is the difference between rising action and 

climax?  
Characterisation o Define protagonist and antagonist. 

o Does a protagonist have to be a likeable or 
“good” character? Why or why not? 

o How might stereotypes and physical descriptions 
be useful for creating characters? 

o Why might relatable characters evoke greater 
sympathy from readers? 

Impactful Sentencing o Define a minor sentence or sentence fragment.  
o Define pace. 
o Where might an author place a short sentence to 

make reader rethink what they have read within a 
long paragraph? 

o Why might an author juxtapose long and short 
sentences? 

Analysing Endings o Define circular narrative. 
o Define anticlimactic. 
o What is the difference between a cliff hanger and 

a plot twist? 
o How might a text be ended in a way which leaves 

readers in suspense? 
o Why might an author include a resolution which is 

unsatisfactory to readers? 
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Explicit vs. Implicit Information Worksheet: 

Explicit Information: Information which is obvious, clearly stated or openly said by the 
writer of a text. 

Implicit Information: Information which is not immediately obvious, suggested by the 
author, based on what has been written explicitly. 

Read the extract below: 

            Before he pushed the loaded supply boat out into the sound, he turned his back to 
the wind, reached into his waistcoat pocket and delicately drew out a folded square of 
paper. He re-read the copper-plate writing that was so familiar. "Thy way is in the sea, and 
my path in the great waters." He read the words slowly and deliberately and, although he 
was not religious, the message carried some deeper significance which was not clear to 
him. He returned the paper back into his pocket, repeated the words in his mind, and 
pushed the bow of the boat seaward. 

The lighthouse defiantly stood proud of the jagged rocks; a broken jaw of granite. 
He was always met by the three keepers who stood unwavering in any weather; the sealskin 
collars on their coats were drawn up to their chins. 

List 3 pieces of explicit information about 
the sailor in this extract. 
1. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  

2. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

3. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

List 3 ideas which are implied (implicit) 
within the text: 
1. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

2. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

3. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  

List 3 pieces of explicit information about 
the journey being taken. 
1. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

2. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  

3. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  

List 3 ideas which are implied (implicit) 
within the text: 
1. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  

2. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

3. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  
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Referring to the Text Worksheet: 

All quotations require the use of speech marks (“ “) 
Short quotations can be embedded in a sentence by writing in exactly the words 

which feature. 
 

         Example: 
For a long time, he always felt like “a sailor lost at sea” in the new city. 

 

Read the extract below: 

The windowless, circular room was panelled with cedar and smelt of burning 

lamp-oil. At this stage, the boy always sat at the scrubbed pine table and was 

handed a metal mug of steaming tea, whilst the men emptied the cases of supplies. 

However, on this occasion, the last occasion, they joined him at the table and in 

solemn silence removed their boots and coarse woollen socks. 

 

For each statement below, write a short quotation which proves the statement. Try 
to embed each of these into your own sentence: 

1. The room was usually very dark inside. 
The room is likely very dark because it is “windowless,” having no openings to let 
light in. 
…………………………………………………………………………………………………
…………………………………………………………………………………………………
…………………………………………………………………………………………………
………………………………………………………………………………………………… 
 

 
2. Usually, the boy has to wait for the men to complete their work. 
…………………………………………………………………………………………………
…………………………………………………………………………………………………
…………………………………………………………………………………………………
………………………………………………………………………………………………… 
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3.  The room is very hard to get comfortable in. 
…………………………………………………………………………………………………
…………………………………………………………………………………………………
…………………………………………………………………………………………………
………………………………………………………………………………………………… 
 

4. This story is set during the autumn or winter months. 

…………………………………………………………………………………………………
…………………………………………………………………………………………………
…………………………………………………………………………………………………
………………………………………………………………………………………………… 

 
 

 
5. This story is set in the past, before many modern technologies were available. 
…………………………………………………………………………………………………
…………………………………………………………………………………………………
…………………………………………………………………………………………………
………………………………………………………………………………………………… 
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Analysing Language Worksheet: 

Read the extract below: 

                The Dream Asylum was not a nice place. It was a tall, concrete building 

that occasionally oozed a sinister blue light and never had the same number of 

floors as before. There were hardly any windows and they often changed position. 

It was almost as if the entire building rearranged itself when no one was looking, a 

playful child intent on making the adults doubt their sanity. 

The whole Asylum was built for one purpose: giving the 'treatment'. The 

'treatment' was a brilliantly clever idea, so well thought out and planned that 

nothing could ever go wrong. Of course, similar people had claimed the Titanic 

was the 'unsinkable ship'.  

In principle, it was perfect. You'd have a bad dream, the horrifying type that 

harasses you night after night, and simply sell it to the Asylum. Your dream is gone, 

never to return, and you get paid for it. Perfect, right? Or, that was the idea. In 

reality, people began selling good dreams, (as those are worth far more) for a little 

extra cash. Or they began scoffing cheese before they went to bed, hoping for a 

nightmare they could part with. 
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Complete the chart below, identifying the correct quotes, single key word, its type 
and effect on readers in each column. 

Quotation Single key word & type Effect on readers 
“It was a tall, concrete 

building that occasionally 
oozed a sinister blue 

light” 

 

 
 
 
 

“a playful child intent on 
making the adults doubt 

their sanity.” 
 

This quote implies that 
the asylum does not 
mean harm, but acts 
randomly, without 

thought. 
 
 
 

 

“harasses” - verb  

Of course, similar people 
had claimed the Titanic 

was the 'unsinkable ship'. 

 
 
 
 

 

 “scoffing” - verb 
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Identifying Word Classes Worksheet: 

Nouns – a person, place or thing. 
Verbs – actions; doing words. 

Adjectives – words which describe nouns (their qualities). 
Adverbs – words which describe verbs (their time, reason, manner and purpose). 

Read the sentences below and identify each of the required word types. 

Usually, there was plenty of time to go relax after a hard day of work. 

Noun Verb Adjective Adverb 
    

Unexpectedly, the man came to the door in the middle of the cold morning. 

Noun Verb Adjective Adverb 
   

 

Heavy droplets of rains were constantly oozing off of the gutters. 

Noun Verb Adjective Adverb 
    

She sprawled out on the picturesque sofa, stretching luxuriously. 

Noun Verb Adjective Adverb 
   

 

There weren’t many modern light bulbs in their house; it was always behind the times. 

Noun Verb Adjective Adverb 
 
 

  
 

Don’t you think it’s incredibly ridiculous? 

Noun Verb Adjective Adverb 
 
 

  
 

Believe it or not, he usually surprised us all by pulling out a stupendous victory  

Noun Verb Adjective Adverb 
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Analysing Imagery Worksheet: 
For each example of imagery below, determine which sense is being utilised, and the effect 
within the sentence. 

 
Imagery 

Sense (touch, 
taste, smell, 

sound, or sight) 

Effect within the 
sentence 

1. 
He raged and flamed like an angry 

bull. 

 
 
 
 

 
 
 

2. 
They fell down, each like an old 

tree in a storm. 

 
 
 
 

 

3. 
The eerie silence was shattered by 

her scream. 

 
 
 
 

 

4. 
The music surged through them, 

shaking their bodies. 

 
 
 
 

 

5. 
She was like a breath of fresh air, 
whenever she came to the party. 

 
 
 
 

 

6. 
Their defence was like an iron 

grip. 

 
 
 
 

 

7. 
Her blue eyes shone like a sun, 

blue as the sky and yet deep like a 
storm cloud. 

 
 
 
 

 

8.  
The water sent a rippling shiver 

through you as you dove in. 
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9. 
The crash came down with a 
splintering force, rattling the 

house. 

 
 
 
 

 

10.  
The drink was sharper than he 
expected, nowhere near sweet 

enough to finish. 
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Analysing Openings Worksheet: 
Writer’s like to use the openings of their stories to hook readers: encourage readers 
to continue reading because of a curious, exciting, or sympathetic part of their 
story. 

Read through the various story openings from these famous novels. For each, 
identify the key emotion which hooks readers and explain how the author achieves 
this. 

 Emotional Hook How does the author hook 
readers? 

“Far out in the uncharted 
backwaters of the 

unfashionable end of the 
western spiral arm of the 

Galaxy lies a small, 
unregarded yellow sun.” 

- The Hitchiker’s Guide to the 
Galaxy, Douglas Adams 

  

“If you really want to hear 
about it, the first thing you’ll 

probably want to know is 
where I was born, and what 
my lousy childhood was like, 

and how my parents were 
occupied and all before they 
had me … but I don’t feel like 

going into it, if you want to 
know the truth.” 

- The Catcher in the Rye, J. D. 
Salinger 

  

“The past is a foreign 
country; they do things 

differently there.” 
- The Go-Between, L. P. 

Hartley 

 
 
 
 
 
 

 

“It was the best of times, it 
was the worst of times, it was 
the age of wisdom, it was the 
age of foolishness, it was the 
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epoch of belief, it was the 
epoch of incredulity, it was 

the season of Light, it was the 
season of Darkness, it was the 

spring of hope, it was the 
winter of despair.” 

- A Tale of Two Cities, 
Charles Dickens 
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Analysing Structure and Narrative Worksheet: 
 

Focus: This is the characters, setting, or key information which authors choose to focus on 

in each paragraph 

Shift: This refers to how authors move from one focus to another; this shift can be 

sudden, gradual, dramatic, unexpected, etc. 

Development: This refers to how the plot of the text develops for readers; a story can 

develop in a way that is suspenseful, tense, uplifting, climactic, etc. 
 

Read the story below and, for each section, identify the focus of the text, how the author 
shifts this focus and the development of the plot. 

 Focus Shift Development 
              The war never meant much to 
me; a mere murmur in the dark, a worry 
line momentarily creasing an unguarded 
face. I was just a boy at the time and my 
young mind had only room for food, 
frivolity and fun. I was carefree and 
unburdened. I was innocent, but for how 
long? 

Immediately, 
readers are 

focused on a 
boy living at a 
time of war. 

  

They came to the door in the 
middle of the morning. It was a dark, grey 
day; rain cascaded down, fat droplets 
plopping onto the roof. Not the sort of 
weather for playing out, too slippery to 
climb the giant oak tree's broad bows. 
Sprawled on the extravagant rug, I was 
trying to occupy myself with a 
disheartening volume mother had 
produced for me. 

 

This shift is 
extremely 
sudden. 

 

It was a hard knock, quite unlike 
the tap of mother's dainty visitors'. A loud 
volley of bangs echoed around the 
house, it was a 'LET ME IN OR ELSE' 
noise. Mother's face went pale. The 
maids hurriedly fled for the back door. 
But I didn't notice, I didn't notice much 
those days, I was blissfully ignorant. I had 
the faintest of notions that something was 
different when father hadn't appeared to 
wish me goodnight the previous evening. 
His large, polished, oak chair had been 
unoccupied all morning. But these things 
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escaped my mind and so, when the knock 
came, I remained spread eagled upon the 
floor. 

RAT-TAT-TAT-TAT! This time it 
was louder and longer. Mother started as 
if woken from a trance, she brushed a 
strand of fair hair out of her eyes and 
then, her fingers fumbling on the ornate, 
golden door handle, she pulled wide the 
door... 
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Characterisation Worksheet: 

Read the extract below and comment on what each part of the writing tells you 
about the character. 

 

‘Now, what I want is, Facts.  Teach these boys and girls nothing but Facts.  Facts alone are 
wanted in life.  Plant nothing else, and root out everything else.  You can only form the minds 
of reasoning animals upon Facts: nothing else will ever be of any service to them.  This is the 
principle on which I bring up my own children, and this is the principle on which I bring up 
these children.  Stick to Facts, sir!’ 
The scene was a plain, bare, monotonous vault of a school-room, and the speaker’s square 
forefinger emphasized his observations by underscoring every sentence with a line on the 
schoolmaster’s sleeve.  The emphasis was helped by the speaker’s square wall of a forehead, 
which had his eyebrows for its base, while his eyes found commodious cellarage in two dark 
caves, overshadowed by the wall.  The emphasis was helped by the speaker’s mouth, which 
was wide, thin, and hard set.  The emphasis was helped by the speaker’s voice, which was 
inflexible, dry, and dictatorial.  The emphasis was helped by the speaker’s hair, which bristled 
on the skirts of his bald head, a plantation of firs to keep the wind from its shining surface, all 
covered with knobs, like the crust of a plum pie, as if the head had scarcely warehouse-room 
for the hard facts stored inside.  The speaker’s obstinate carriage, square coat, square legs, 
square shoulders,—nay, his very neckcloth, trained to take him by the throat with an 
unaccommodating grasp, like a stubborn fact, as it was,—all helped the emphasis. 

- Hard Times, Charles Dickens. 

 

Actions of Mr. 
Gradgrind: 

 
 
 
 
 
  

How other characters 
react to Mr. 
Gradgrind: 

 
 
 
 
 

 

Other intersting 
details about Mr. 

Gradgrind: 
 
 
 
 
 

 

Physical description of 
Mr. Gradgrind: 

 
 
 
 
 
 

 

Setting around Mr. 
Gradgrind: 

 
 
 
 
 
 

 

Speech of Mr. 
Gradgrind: 
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Impactful Sentencing Worksheet: 

Read the list of different impactful sentences in the left-hand column below. 

Match these sentences to the effect on readers in the right-hand column. 

Sentence  Effect on Readers 

“I’m going now – are you 
coming or not?” 

 
This sentence creates a 
powerful exclamation. 

“I never thought that, 
amidst all the chaotic, 

crazy, unscheduled events, 
I would be able to relax.” 

 
This sentence creates an 
immediately clear and 

focused topic. 

“The sun burst through. 
We, finally, could leave.” 

 

This sentence causes 
readers to rethink what the 
beginning of the sentence 

originally implied. 

“Then, up it shot!”  
This sentence introduces a 

pause which causes 
dramatic tension. 

“That was it. All was over.”  
This sentence creates a 

sense of relief in its second 
half. 

“Why – why, oh why – why 
did I let you?” 

 
This sentence is clear, 
straightforward, and 

communicates effectively. 

“Mud.”  
This sentence emphasises 

a dramatic emotional 
reaction. 

“The class enjoyed their 
game time.” 

 

This sentence combines 
two unfortunate pieces of 
information for simple but 

dramatic effect. 

“My phone had long-since 
died and hers was now 

missing.” 
 

This sentence emphasises 
the emotions of the 

narrator. 
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“I refused, I fussed, I threw 
up my arms in despair, 

because they just wouldn’t 
listen.” 

 
This sentence creates a 

sense of finality and 
possible failure. 
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Analysing Endings Worksheet: 

Read the three possible endings below and answer the questions which follow. Each is an 
ending for a story titled, Heroes. 

1. Sarah and Tom looked back at the smoke rising from the cave. It was over. They were 
safe; their families were safe; and so was their whole town. Never again would they be 
called cowards. The Snapper was dead and it was they who had killed him. Throbbing 
with pride the pair walked arm-in-arm down their street towards their homes where they 
would surely be greeted as heroes. Or would they? 

2. Sarah and Tom looked back at the smoke rising from the cave. It was over. They were 
safe; their families were safe; and so was their whole town. The Snapper was dead at last. 
They turned away and walked proudly down their street. But they hadn’t gone more than 
ten metres before they were frozen in their tracks by an angry wailing roar. The Snapper 
was back! And this time he was ten times larger, and ten times fiercer. 

3. Sarah and Tom looked back at the smoke rising from the cave. It was over. They were 
safe; their families were safe; and so was their whole town. Never again would they be 
called cowards. Throbbing with pride the pair walked arm-in-arm down their street 
towards their 
homes where everybody greeted them as heroes. John and Sam apologised to them for 
calling them cowards and never again were they made to feel miserable at school. In 
fact, they were very happy. Eventually they got married and had three children, and 
started their 
own dragon-taming business. 

a) Which ending is the most believable? Which is the least believable? Explain why. 

…………………………………………………………………………………………………
………………………………………………………………………………………………… 

…………………………………………………………………………………………………
………………………………………………………………………………………………… 

…………………………………………………………………………………………………
………………………………………………………………………………………………… 
b) Which ending leaves readers feeling happiest for Sarah and Tom? Which the least? 
Explain why. 

…………………………………………………………………………………………………
………………………………………………………………………………………………… 

…………………………………………………………………………………………………
………………………………………………………………………………………………… 

…………………………………………………………………………………………………
………………………………………………………………………………………………… 
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c) Which ending best matches the title of the story, Heroes? Which sentence matches the 
title the least? Explain why. 

…………………………………………………………………………………………………
………………………………………………………………………………………………… 

…………………………………………………………………………………………………
………………………………………………………………………………………………… 

…………………………………………………………………………………………………
………………………………………………………………………………………………… 
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Juxtaposition Worksheet 

 
Juxtaposition: Placing two things closely together for a contrasting effect. 

 
 

For each of the sentences below, identify and underline the two things being 
juxtaposed. 

Example: A part of life is death. 

 

1. The sunrise always follows the darkest of nights. 

 

2. Even the softest whisper can scream in your ears. 

 

3. Dark clouds crept across the light blue sky. 

 

4. April showers bring May flowers. 

 

5. Ben was looking into the future, trying to forget the past. 

 

6. The ornately decorated vase shattered into sharp, jagged pieces. 

 

7. In a sky full of stars, this one shone the brightest. 

 

8. Even happy people sometimes have their down days. 
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Complete each of the sentences below with a word which would create a 
contrasting juxtaposition.   

1. His mind was full of _____________. 

 

2. What’s good for the __________________ is good for the gander. 

 

3. Try as he might, Joe knew that he was only making a __________________ out 
of a mole hill. 

 

4. He couldn’t complain in the end; he knew beggars can’t be _______________.  

 

5. Once, she was young, brilliant and ambitious, but now she felt forever 
___________________. 

 

6. They would’ve given everything they had for just a single _________ 
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Exam Style Questions: 

1. Read the extract below:  

a) List 4 pieces of explicit information about the Brighton setting. 

Sample answers: the piers had “new silver paint”; the houses were “cream”; flowers were 
“in bloom” in front of the houses; the clouds were “vanishing” and an “aeroplane” flew 
up above. 

 

b) How does the writer imply that Brighton is full of life and joy with this description? 

Sample answer: The writer implies that Brighton is lively and joyous by writing, for 
example, that the air is “fresh and glittering.” The adjective “fresh” implies that the air in 
Brighton is nourishing, because refreshment is something which is good for your health 
and can restore your energy. Also, the verb “glittering” here shows that the air is bright 
and could imply a warm and joyous atmosphere, similar to the brightness created by 
glittering stars. 

 

c)  Despite the joyous and lively atmosphere in this extract, which adjective used in this 
extract imply that the scene might be very chaotic? 

Sample answers: “bewildered,” “lost.”  

 

They came in by train from Victoria every five minutes, rocked down Queen’s Road standing on 
the tops of the little local trams, stepped off in bewildered multitudes into fresh and glittering 
air: the new silver paint sparkled on the piers, the cream houses ran away into the west like a 
pale Victorian water-colour; a race in miniature motors, aband playing, flower gardens in bloom 
below the front, an aeroplane advertising something for the health in pale vanishing clouds 
across the sky. It had seemed quite easy to Hale to be lost in Brighton. Fifty thousand people 
besides himself were down for the day, and for quite a while he gave himself up to the good day, 
drinking gins and tonics wherever his programme allowed. 
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2. Read the extract below: 

 

a) How is listing used effectively in this extract? 

Sample answer: In this extract, the author uses lists to effectively create a sense of suspense 
within the setting. In the first paragraph, two lists are used: “the night came slowly, softly” 
and “It came creeping, creeping stealthily.” Firstly, the use of the adverbs “slowly” and 
“softly” as well as the repeated verb “creeping” show the gradual movement of the night, 
implying a sinister atmosphere within the setting. This sinister atmosphere builds on the 
connotations that “night” is usually a dangerous time of day, as crimes can be more easily 
committed at night. Furthermore, the commas within these lists help to slow the pace of the 
text. The effect of this slowed pace means that suspense is built by the pauses within the 
text which withholds information from readers. 

b) Evaluate how the final two paragraphs create a sense of danger within the extract. 

Sample answer: The author uses key words as well as personification within the first of these 
final two paragraphs to create a sense of danger around the night. Firstly, the night is 
personified, giving the setting of night a life and will of its own. Since “night” often has 
connotations of danger, for this time of day to be personified could imply that is in a 
villainous or antagonistic character. Furthermore, the use of the adjective “solemn” 
immediately and explicitly characterises the night as very serious. This might imply to 
readers that, if the night is a villain or antagonist, they might cause mortal or fatal harm to 
the characters in the story. 

Additionally, this paragraph is very short, creating tension from the lack of information. A 
sense of danger is created by this tension because the writer introduces the sinister setting 
of night and states that they “mean mystery” very suddenly. This sudden introduction to a 
sinister atmosphere in the text might worry readers, as the shift in atmosphere is very 
sudden in this paragraph. Furthermore, the fact that the paragraph is just one very short, 
single sentence, means that a cliff hanger is created. This is because the mention of 
“mystery” at the end of the sentence introduces an element of potential surprise, but does 

The night came slowly, softly, as I lay out there under the maple tree. It came creeping, creeping 
stealthily out of the valley, thinking I did not notice. And the outlines of trees and foliage nearby 
blended in one black mass and the night came stealing out from them, too, and from the east 
and west, until the only light was in the sky, filtering through the maple leaves and a star looking 
down through every cranny. 

The night is solemn and it means mystery. 

Human shapes flitted by like intangible things. Some stole up like little mice to peep at me. I did 
not mind. My whole being was abandoned to the soothing charm of the night. 

from The Night Came Slowly by Kate Chopin 
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not go on to explain what that surprise might be. As a result, readers are left to feel that 
there is an element of danger which might come about within this setting.  

 

3. Read the extract below: 

a)  What extended metaphor is created in the description of this setting? 

b) How does the first sentence in this paragraph contrast with the second? What is the 
effect? 

c) How does the author use sensory language effectively in this description? 

 

4. Read the extract below: 

 

a) How does the author structure this extract to excite readers at the beginning? 

b) How does the author create intrigue and mystery around the character of Montag? 

It was not so much a day as a burning, fiery furnace. The roar of London's traffic reverberated 
under a sky of coppery blue; the pavements threw out waves of heat, thickened with the reek of 
restaurants and perfumery shops; and dust became cinders, and the wearing of flesh a 
weariness. Streams of sweat ran from the bellies of bus-horses when they halted. 

from The Omnibus by Arthur Quiller-Couch 

It was a pleasure to burn. 

It was a special pleasure to see things eaten, to see things blackened and changed. With the 
brass nozzle in his fists, with this great python spitting its venomous kerosene upon the world, 
the blood pounded in his head, and his hands were the hands of some amazing conductor 
playing all the symphonies of blazing and burning to bring down the tatters and charcoal ruins of 
history. With his symbolic helmet numbered 451 on his stolid head, and his eyes all orange flame 
with the thought of what came next, he flicked the igniter and the house jumped up in a gorging 
fire that burned the evening sky red and yellow and black. He strode in a swarm of fireflies. He 
wanted above all, like the old joke, to shove a marshmallow on a stick in the furnace, while the 
flapping pigeon-winged books died on the porch and lawn of the house. While the books went 
up in sparkling whirls and blew away on a wind turned dark with burning. 

Montag grinned the fierce grin of all men singed and driven back by flame. 

He knew that when he returned to the firehouse, he might wink at himself, a minstrel man, 
burnt-corked, in the mirror. Later, going to sleep, he would feel the fiery smile still gripped by his 
face muscles, in the dark. It never went away, that. smile, it never ever went away, as long as he 
remembered. 
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5. Read the extract below: 

a) How is a sense of sympathy for the protagonist evoked by the author? 

b) How does the writer end this paragraph in a way which changes readers previous ideas 
about the protagonist? 

 

6. Read the example of characterisation given below: 

 
a) List 5 ways in which the character in this text is described. 

…………………………………………………………………….……………………………………
………………………………..……………………………………………………………..…………
…………………………………………………………..………………………………………………
……………………..……………………………………………………………………..……………
………………………………………………………..…………………………………………………
…………………..……………………………………………………………………..………………
……………………………………………………..……………………………………………………
……………………………………………………………………………………..……………………

Passing through the city crowd, she could hardly be seen under the broad, lumbering shoulders 
of men and whizzing blur of busy-bodied entrepreneurs. Even if her head wasn’t bowed gravely, 
as if in prayer, the knitted cap on her humble head would’ve been hard to spot. Moving slowly, 
trying to find her way down streets untravelled by her before, making her way gingerly towards 
the subway entrance, she looked from stranger to stranger: each too absorbed in their own 
world to rudely disrupt, she thought. She fastened her scarf: Mum’s old scarf, still smelling of her 
after all this time. She’d retrieved the scarf just the night before from a bottom of old boxes of 
winter clothes which came to her new home when she arrived back in June. Now, November, it 
was time to rejoin school. “Better late than never,” she told herself. Never had she expected to 
need Mum’s warmth so soon. 

Passing through the city crowd, she could hardly be seen under the broad, lumbering 
shoulders of men and whizzing blur of busy-bodied entrepreneurs. Even if her head wasn’t 
bowed gravely, as if in prayer, the knitted cap on her humble head would’ve been hard to 
spot. Moving slowly, trying to find her way down streets untravelled by her before, making 
her way gingerly towards the subway entrance, she looked from stranger to stranger: each 
too absorbed in their own world to rudely disrupt, she thought. She fastened her scarf: 
Mum’s old scarf, still smelling of her after all this time. She’d retrieved the scarf just the 
night before from a bottom of old boxes of winter clothes which came to her new home 
when she arrived back in June. Now, November, it was time to rejoin school. “Better late 
than never,” she told herself. Never had she expected to need Mum’s warmth so soon.  
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………………………………………………..…………………………………………………………
…………..……………………………………………………………………..………………………
……………………………………………..……………………………………………………………
………..………………………………………………………………………………………………… 

Sample Answer: “she could hardly be seen under… shoulders of men,” “Even if her head 
wasn’t bowed,” “the knitted cap on her humble head,” “Moving slowly,” “She fastened her 
scarf.” 

7. For each description of the character, write 2 inferences about what this 
piece of writing shows about the character. 

…………………………………………………………………….……………………………………
………………………………..……………………………………………………………..…………
…………………………………………………………..………………………………………………
……………………..……………………………………………………………………..……………
………………………………………………………..…………………………………………………
…………………..……………………………………………………………………..………………
……………………………………………………..……………………………………………………
……………………………………………………………………………………..……………………
………………………………………………..…………………………………………………………
…………..……………………………………………………………………..……………………… 

 

Sample Answer: The fact that she “fastened her scarf” might imply that the character seeks 
to cover herself from others and is therefore shy. Also, this might imply the character is 
unusually cold, suggesting they are undernourished.  
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Explicit vs. Implicit Information Worksheet 
ANSWERS 
*Please note that English is subjective, so the sample answers are not 100% accurate and it 
is down to the person marking your work’s discretion.  

 

Explicit Information: Information which is obvious, clearly stated or openly said by the 
writer of a text. 

Implicit Information: Information which is not immediately obvious, suggested by the 
author, based on what has been written explicitly. 

 

 

Read the extract below: 

            Before he pushed the loaded supply boat out into the sound, he turned his back to 
the wind, reached into his waistcoat pocket and delicately drew out a folded square of 
paper. He re-read the copper-plate writing that was so familiar. "Thy way is in the sea, and 
my path in the great waters." He read the words slowly and deliberately and, although he 
was not religious, the message carried some deeper significance which was not clear to 
him. He returned the paper back into his pocket, repeated the words in his mind, and 
pushed the bow of the boat seaward. 

The lighthouse defiantly stood proud of the jagged rocks; a broken jaw of granite. 
He was always met by the three keepers who stood unwavering in any weather; the sealskin 
collars on their coats were drawn up to their chins. 

List 3 pieces of explicit information about 
the sailor in this extract. 

• He turned his back to the wind. 

• He was wearing a waistcoat. 

• He read the words slowly and 

deliberately. 

• He isn’t religious.  

• Anything else of relevance 

List 3 ideas which are implied (implicit) 
within the text about the sailor: 

• It was cold/windy. 

• The sailor was journeying alone. 

• He felt comforted by the words on 

the piece of paper. 

• Anything else of relevance 
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Referring to the text Worksheet ANSWERS 
*Please note that English is subjective, so the sample answers are not 100% accurate and it 
is down to the person marking your work’s discretion.  

All quotations require the use of speech marks (“ “) 

Short quotations can be embedded a sentence by writing in exactly the words which feet. 

 

         Example: 

For a long time, he always felt like “a sailor lost at sea” in the new city. 

Read the extract below: 

The windowless, circular room was panelled with cedar and smelt of burning lamp-

oil. At this stage, the boy always sat at the scrubbed pine table and was handed a metal 

mug of steaming tea, whilst the men emptied the cases of supplies. However, on this 

occasion, the last occasion, they joined him at the table and in solemn silence removed 

their boots and coarse woollen socks. 

 

For each statement below, write a short quotation which proves the statement. Try to 
embed each of these into your own sentence: 

1. The room was usually very dark inside. 

The room is likely very dark because it is “windowless,” having no openings to let light in.  

2. Usually, the boy has to wait for the men to complete their work. 

The boy usually has to wait for the men to complete their work because he is “handed a 
mug of steaming tea, whilst the men emptied the cases of supplies.” 

3.  The room is very hard to get comfortable in. 

The room is hard to get comfortable in because there is a “solemn silence” even when the 
men are sat around the table. 

4. This story is set during the autumn or winter months. 

The story is likely to be set in the autumn or winter months because the boy is given a 
“metal mug of steaming tea”.  

5. This story is set in the past, before many modern technologies were available. 
The story may be set in the past because there is the smell of “burning lamp-oil” and no 
mention of electricity.  
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Analysing Language Worksheet ANSWERS 
*Please note that English is subjective, so the sample answers are not 100% accurate and it 
is down to the person marking your work’s discretion.  

Read the extract below: 

                The Dream Asylum was not a nice place. It was a tall, concrete building 

that occasionally oozed a sinister blue light and never had the same number of 

floors as before. There were hardly any windows and they often changed position. 

It was almost as if the entire building rearranged itself when no one was looking, a 

playful child intent on making the adults doubt their sanity. 

The whole Asylum was built for one purpose: giving the 'treatment'. The 

'treatment' was a brilliantly clever idea, so well thought out and planned that 

nothing could ever go wrong. Of course, similar people had claimed the Titanic 

was the 'unsinkable ship'.  

In principle, it was perfect. You'd have a bad dream, the horrifying type that 

harasses you night after night, and simply sell it to the Asylum. Your dream is gone, 

never to return, and you get paid for it. Perfect, right? Or, that was the idea. In 

reality, people began selling good dreams, (as those are worth far more) for a little 

extra cash. Or they began scoffing cheese before they went to bed, hoping for a 

nightmare they could part with. 
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Complete the chart below, identifying the correct quotes, single key word, its type 
and effect on readers in each column. 

Quotation Single key word & type Effect on readers 

“It was a tall, concrete 
building that occasionally 

oozed a sinister blue 
light” 

‘sinister’ - adjective 

 
This quote gives the 

impression that 
something harmful or evil 

might happen here. 

“a playful child intent on 
making the adults doubt 

their sanity.” 
‘playful’ - adjective 

This quote implies that 
the asylum does not 
mean harm, but acts 
randomly, without 

thought. 
 
 

“You'd have a bad 
dream, the horrifying 

type that harasses you 
night after night” 

 

“harasses” - verb 

This quote suggests that 
you cannot escape the 

‘dream’ until you give in 
to the asylum. 

Of course, similar people 
had claimed the Titanic 

was the 'unsinkable ship'. 

 
“claimed” - verb 

 
 

This quote suggests that 
the people in question 

aren’t to be trusted 
completely by their word. 

 

“Or they began scoffing 
cheese before they went 

to bed” 
“scoffing” - verb 

 
These words imply that 
the people are greedy 

and are trying to get the 
most out of their dreams 
to gain the most money. 
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Identifying Word Classes Worksheet: ANSWERS 
Nouns – a person, place or thing. 

Verbs – actions; doing words. 
Adjectives – words which describe nouns (their qualities). 

Adverbs – words which describe verbs (their time, reason, manner and purpose). 
Read the sentences below and identify each of the required word types. 

Usually, there was plenty of time to go relax after a hard day of work. 

Noun Verb Adjective Adverb 
Time, day. Relax, work. Plenty, hard. Usually. 

Unexpectedly, the man came to the door in the middle of the cold morning. 

Noun Verb Adjective Adverb 
Morning Came Cold 

Unexpectedly 

Heavy droplets of rains were constantly oozing off of the gutters. 

Noun Verb Adjective Adverb 
Rain, gutters Oozing Heavy Constantly 

She sprawled out on the picturesque sofa, stretching luxuriously. 

Noun Verb Adjective Adverb 
She, Sofa Sprawled, Stretching Picturesque 

Luxuriously 

There weren’t many modern light bulbs in their house; it was always behind the times. 

Noun Verb Adjective Adverb 
 

Light bulbs, house 
Times Modern 

Behind 

Don’t you think it’s incredibly ridiculous? 

Noun Verb Adjective Adverb 
 

You 
Think Ridiculous 

Incredibly 

Believe it or not, he usually surprised us all by pulling out a stupendous victory  

Noun Verb Adjective Adverb 
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Victory 
 

Surprised Stupendous 
Usually 
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Analysing Imagery Worksheet ANSWERS  
*Please note that English is subjective, so the sample answers are not 100% accurate and it 
is down to the person marking your work’s discretion. Please check ‘effect’ column with 
your teacher. 

 

 
Imagery 

Sense (touch, 
taste, smell, 

sound, or sight) 

Effect within the 
sentence 

1. 
He raged and flamed like an angry 

bull. 

 
 

Sound/Sight 
 

 
 
 

2. 
They fell down, each like an old 

tree in a storm. 

 
Sound/Sight 

 
 

 

3. 
The eerie silence was shattered by 

her scream. 

 
 

Sound 
 

 

4. 
The music surged through them, 

shaking their bodies. 

 
 

Touch 
 

 

5. 
She was like a breath of fresh air, 
whenever she came to the party. 

 
 

Sight 
 

 

6. 
Their defence was like an iron 

grip. 

 
 

Sight 
 

 

7. 
Her blue eyes shone like a sun, 

blue as the sky and yet deep like a 
storm cloud. 

 
Sight 

 
 

 

8.  
The water sent a rippling shiver 

through you as you dove in. 

 
Touch 
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9. 

The crash came down with a 
splintering force, rattling the 

house. 

 
Sound 

 
 

 

10.  
The drink was sharper than he 
expected, nowhere near sweet 

enough to finish. 

 
 

Taste 
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Impactful Sentencing Worksheet ANSWERS  
Read the list of different impactful sentences in the left-hand column below. 

Match these sentences to the effect on readers in the right-hand column. 

Sentence Effect on Readers 

“I’m going now – are you 
coming or not?” 

This sentence introduces a 
pause which causes 
dramatic tension. 

“I never thought that, 
amidst all the chaotic, 

crazy, unscheduled events, 
I would be able to relax.” 

This sentence creates a 
sense of relief in its second 

half. 

“The sun burst through. 
We, finally, could leave.” 

This sentence causes 
readers to rethink what the 
beginning of the sentence 

originally implied. 

“Then, up it shot!” 
This sentence creates a 
powerful exclamation. 

“That was it. All was over.” 
This sentence creates a 

sense of finality and 
possible failure. 

“Why – why, oh why – why 
did I let you?” 

This sentence emphasises 
a dramatic emotional 

reaction. 

“Mud.” 
This sentence creates an 
immediately clear and 

focused topic. 

“The class enjoyed their 
game time.” 

This sentence is clear, 
straightforward, and 

communicates effectively. 

“My phone had long-since 
died and hers was now 

missing.” 

This sentence combines 
two unfortunate pieces of 
information for simple but 

dramatic effect. 
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“I refused, I fussed, I threw 
up my arms in despair, 

because they just wouldn’t 
listen.” 

This sentence emphasises 
the emotions of the 

narrator. 
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Juxtaposition Worksheet ANSWERS  

 
Juxtaposition: Placing two things closely together for a contrasting effect. 

 
 

For each of the sentences below, identify and underline the two things being 
juxtaposed. 

Example: A part of life is death. 

 

9. The sunrise always follows the darkest of nights. 

 

10. Even the softest whisper can scream in your ears. 

 

11. Dark clouds crept across the light blue sky. 

 

12. April showers bring May flowers. 

 

13. Ben was looking into the future, trying to forget the past. 

 

14. The ornately decorated vase shattered into sharp, jagged pieces. 

 

15. In a sky full of stars, this one shone the brightest. 

 

16. Even happy people sometimes have their down days. 
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Complete each of the sentences below with a word which would create a 
contrasting juxtaposition.   

*These answers are subjective. Please ask the teacher who set you the work to 
check your answers. 

8. His mind was full of _____________. 

 

9. What’s good for the __________________ is good for the gander. 

 

10. Try as he might, Joe knew that he was only making a __________________ out 
of a mole hill. 

 

11. He couldn’t complain in the end; he knew beggars can’t be _______________.  

 

12. Once, she was young, brilliant and ambitious, but now she felt forever 
___________________. 

 

13. They would’ve given everything they had for just a single _________ 

 

 

 


