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Suggested Teaching Order and Learning Objectives 

 

Lesson Lesson Focus Learning Objective 
1 Bayonet Charge To be able to understand how Bayonet Charge relates to its context (AO3) 

To be able to identify and explain the effects of language, form and 
structure within the poem (AO2) 

2 Exposure To be able to understand how Exposure relates to its context (AO3) 
To be able to identify and explain the effects of language, form and 
structure(AO2) 

3 Charge of the Light 
Brigade 

To be able to identify and explain the effects of language, form and 
structure within Charge of the Light Brigade and recognize the significance 
of the context 

4 Kamikaze To be able to identify and explain the effects of language, form and 
structure within Kamikaze and recognize the significance of the context 

5 Poppies To be able to identify and explain the effects of language, form and 
structure within Poppies and recognize the significance of the context 

6 Theme: Reality of War To be able to make connections between the different poems in the cluster, 
with special focus on the poets choice of language, structure and emotions 
surrounding the theme “reality of war”  

7 Emigreé To be able to identify and explain the effects of language, form and 
structure within Emigree and recognize the significance of the context 

8 Theme: Loss To be able to make connections between the different poems in the cluster, 
with special focus on the poets choice of language, structure and emotions 
surrounding the theme “loss” 

9 Remains To be able to identify and explain the effects of language, form and 
structure within Remains and recognize the significance of the context 

10 Checking Out Me 
History 

To be able to identify and explain the effects of language, form and 
structure within Checking Out Me History and recognize the significance of 
the context 

11 Theme: Effects of War To be able to make connections between the different poems in the cluster, 
with special focus on the poets choice of language, structure and emotions 
surrounding the theme “effects of war” 

12 Tissue To be able to identify and explain the effects of language, form and 
structure within Tissue and recognize the significance of the context 

13 Theme: Identity To be able to make connections between the different poems in the cluster, 
with special focus on the poets choice of language, structure and emotions 
surrounding the theme “identity” 

14 War Photographer To be able to identify and explain the effects of language, form and 
structure within War Photographer and recognize the significance of the 
context 

15 Theme: Conflict To be able to make connections between the different poems in the cluster, 
with special focus on the poets choice of language, structure and emotions 
surrounding the theme “conflict” 

16 Storm on the Island To be able to identify and explain the effects of language, form and 
structure within Storm on the Island and recognize the significance of the 
context 

17 The Prelude To be able to identify and explain the effects of language, form and 
structure within The Prelude and recognize the significance of the context 
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18 Theme: Memory To be able to make connections between the different poems in the cluster, 
with special focus on the poets choice of language, structure and emotions 
surrounding the theme “memory” 

19 Ozymandias To be able to identify and explain the effects of language, form and 
structure within Ozymandias and recognize the significance of the context 

20 London To be able to identify and explain the effects of language, form and 
structure within London and recognize the significance of the context 

21 Theme: Power of 
Nature 

To be able to make connections between the different poems in the cluster, 
with special focus on the poets choice of language, structure and emotions 
surrounding the theme “power of nature” 

22 My Last Duchess To be able to identify and explain the effects of language, form and 
structure within My Last Duchess and recognize the significance of the 
context 

23 Theme: Power of Man To be able to make connections between the different poems in the cluster, 
with special focus on the poets choice of language, structure and emotions 
surrounding the theme “power of man” 
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Suggested Questions for Discussion and/or Activities  

 

Lesson Lesson Focus Questions 

1 Bayonet Charge • Ted Hughes evokes a sense of confusion – of the speaker changing his mind and 
direction a lot. Why do you think this is?  

• Some have accused the poet of being sarcastic about war here. Can you find evi-
dence for this? Why do you think the tone is sarcastic?  

• In the second stanza the poet refers to statuary. What’s the significance of this?  
2 Exposure • This poem explores the stillness, and almost boredom, of being at war. How does 

that compare to other war poems?  
• The poem uses sibilance in the 4th stanza. Why? How does that contrast to the 

sounds in stanza 2 (gunnery rumbles)?   
3 Charge of the Light 

Brigade 
• Listen to the sounds of the repetition in this poem. How do they remind the lis-

tener of the battle sounds?  
• How does the author compare the outward and return journeys in the poem?  
• How does this poem’s message about bravery in war compare to the message in 

Bayonet Charge?  
4 Kamikaze • The speaker hints at her father’s indoctrination. Where can you see this? Why do 

you think she added this context?  
• How does the author use aquatic imagery? What’s the effect?  
• What’s the biggest tragedy in this poem and why?  

5 Poppies • Many of the images in this poem relate to touch. Why do you think that is?  
• Can you identify evidence of the boy’s excitement about war in the poem? Can 

you relate this to the poem’s context?  
• How can you relate the theme of ‘loss’ in this poem to another poem?  

6 Theme: Reality of 
War 

• What realities do these poems reflect?  
• How different or similar do you think these poems are to real war experiences?  
• Do you think these poems make the audience feel that war is justified? Explain.  

7 Emigreé • The author uses light imagery to describe her former home. Why?  
• How does the author contrast her current knowledge and past experience of the 

country?  
• How does she express her guilt at emigrating?  

8 Theme: Loss • Who or what is lost in these poems?  
• How do those left behind change because of the loss?  
• What treasured memories or regrets are explored?  

9 Remains • This poem’s speaker almost seems desensitized to the violence around him. How 
can you tell?  

• Though he’s not physically injured, this solider feels the effects of war once he’s 
back in England. How?  

• Why does the speaker repeat ‘except not really’?  
• Why does the last stanza have a different structure than the others?  

10 Checking Out Me 
History 

• The author uses italics and indentations for some sections of the poem. Why do 
you think this is?  

• How does the author use sarcasm to make an argument?  
• Who is ‘dem’? Why aren’t they named?  

11 Theme: Effects of 
War 

• How does this poem explore the long-term effects of war, on participants and on 
those at home?  

• Do these poems justify war, or critique it? Why?  
• How do these poems reflect themes of honour, patriotism and bravery?  
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12 Tissue • Where do you see the author exploring the positive symbolism of tissue?  
• The author uses a motif of light in the poem. Why?  
• What is the author saying about the longevity (lasting power) of tissue?  

13 Theme: Identity • How do these poems reveal the identity of the speakers? 
• What hidden aspects of identity are revealed? 
• How do these poems help the author to explore their own identities? 
• How are attitudes of shame, pride and regret reflected? 

14 War Photographer • Why are so many of this poem’s lines broken by full stops? 
• How does the poem contrast the safety of his English home with war zones? 
• How does the poet juxtapose the process of developing film with the contents of 

each image? 
15 Theme: Conflict • Where are internal conflicts explored? 

• Where are interpersonal conflicts explored? 
• Where are large-scale conflicts explored? 
• How do external conflicts reflect internal conflicts? 

16 Storm on the Island • The poet uses a semantic field of war here. Can you find some examples and ex-
plain why he chose to do this? 

• What do you think the poet is trying to say about nature here? 
• Is nature comforting, terrifying, beautiful, or some combination of these things? 

17 The Prelude • How does the author represent nature as rough and dangerous? 
• How does the author represent nature as beautiful? 
• How could you compare this poem to Exposure? 

18 Theme: Memory • Where in the poems are memories positive? 
• Where are memories haunting or painful? 
• How do memories relate to regret or loss? 
• How do memories shape the current events in the poem? 

19 Ozymandias • What evidence is there to show that Ozymandias is presented as arrogant? 
• Where are there juxtapositions in the poem and why? 
• Time is never mentioned explicitly in the poem, yet it’s crucial to recognize its im-

portance in the poem. Why? Where do you see evidence of time? 
20 London • Why do you think Blake used such a regular structure (ABAB|)? Do this fit or clash 

with the tone of the poem? 
• Blake was considered an iconoclast in his time; highly critical or the culture and 

institutions at the time. How can you see that in this poem? 
• Blake uses imagery of illness and death. Can you find one and explain the effect? 

21 Theme: Power of 
Nature 

• Which poems represent nature as beautiful, pure, good or innocent? 
• Where does nature seem threatening or horrifying? 
• Where is nature in conflict with humas? Give examples.  

22 My Last Duchess • In your opinion, did the Duke love the Duchess? 
• What does the portrait symbolize? How is this symbolism developed by the cur-

tain? 
• How does the speaker of the poem exert his power over others? 

23 Theme: Power of 
Man 

• Where do poems marvel at the immense power of humans? 
• Where do humans seem powerless and weak? 
• Where are humans at the mercy of nature, time or institutions?  
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Lesson 1 

Bayonet Charge – Ted Hughes 
 

Context 
 

Edward James Hughes, (or Ted Hughes) was born in 1930 in Mytholmroyd, Yorkshire. He at-
tended Cambridge University to study English. Due to his rural upbringing, he drew inspiration 
for all his future poetry from his hometown and said rural upbringing.  
Some of his poetry particularly focuses on the themes of nature and wildlife which he was com-
fortable with, unlike many people post the Industrial Revolution. 
 
He was so renowned for his poetry that Hughes became Poet Laureate for 14 years- from 1984 
until his death in 1998. He wrote prose, as well as poetry, with the collective within “The 
Thought-Fox”, the first of Hughes literary works, marking its existence on the literary world for-
ever. Although Hughes has had no experience of the military world, or either of the Great 
Wars, “Bayonet Charge” was written early on in his career, inspired by the works of his idols 
Wilfred Owen and Siegfried Sassoon which feature armed conflict heavily. For authenticity he 
turned to familial sources which have experienced the wars, in order to not appear ignorant 
when constructing his very own works. 
 
“Bayonet Charge” heavily features symbolism, most famously the hare. Hares are typically 
preyed on by large birds, as well as foxes, which means they must move very quickly in order 
to stay alive, the stark contrast of a hare running by in a flash, as they might in the wild, with 
Hughes’ “crawl” is a metaphor demonstrating the detrimental effects of war on nature. 
 
 
 

Linguistics 
 

The contrast of the “patriotic tear” being linked to the “molten iron from the centre of his 
chest” implies a very stark divergence between the idealistic patriotism which is likely to be 
supported by the soldiers in combat, versus the harsh reality of war which is the opposite of 
what combatants may wish for. 
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The everlasting conflict is highlighted by the connotations of the “tear” and “molten iron” 
used. Tears are obviously formed of water, whilst in order to melt iron we must deploy fire, 
therefore further highlighting the opposites of the expectations and realities of war, as well as 
the everlasting conflict of the elements. 
 
“Bullets smacking the belly out of the air” also creates some physical imagery using personifi-
cation and metaphor, which allows the audience to form the impression that the artillery being 
used within the poem evokes the sounds of war, which is obviously having some detrimental 
effects on the men involved, as well as the environment where the scene takes place. 
 
This proves to be significant as it takes the focus away from the soldiers involved, and the ef-
fects the war is having on them, but rather focuses on the damage being caused to the envi-
ronment where the scene takes place. This is where Hughes’ rural upbringing rears its head, 
due to the fact that he takes the emphasis away from the soldier, and draws attention to the 
unspoken victims- the woodlands and the creatures that live within. 
 
The use of caesuras through the poem displays the fact that Hughes intends the syntax to mir-
ror the actual thought process of a human being. This is due to the fact that sentences stop 
mid-line, and restart abruptly, much alike the thoughts of a person under stress. This gives the 
poem some sense of authenticity and the same erratic, scattered thought progression as one 
may have on the battlefield.  
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Poem 

Suddenly he awoke and was running – raw 
In raw-seamed hot khaki, his sweat heavy, 
Stumbling across a field of clods towards a green hedge 
That dazzled with rifle fire, hearing 
Bullets smacking the belly out of the air – 
He lugged a rifle numb as a smashed arm; 
The patriotic tear that had brimmed in his eye 
Sweating like molten iron from the centre of his chest, – 

In bewilderment then he almost stopped – 
In what cold clockwork of the stars and the nations 
Was he the hand pointing that second? He was running 
Like a man who has jumped up in the dark and runs 
Listening between his footfalls for the reason 
Of his still running, and his foot hung like 
Statuary in mid-stride. Then the shot-slashed furrows 

Threw up a yellow hare that rolled like a flame 
And crawled in a threshing circle, its mouth wide 
Open silent, its eyes standing out. 
He plunged past with his bayonet toward the green hedge, 
King, honour, human dignity, etcetera 
Dropped like luxuries in a yelling alarm 
To get out of that blue crackling air 
His terror’s touchy dynamite. 
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Practice Questions 
 

1. List two examples of imagery within the poem and explain their effect.  

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

 

2. How does Hughes present the theme of conflict? 

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

 

3. How does Hughes present the theme of power of nature? 

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

 

4. How does Hughes’ lack of military experience romanticise the idea of war? 

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………
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………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

…………………………………………………………………………………………………………….… 

 

 

 

5. Why are the caesuras within the poem significant? 

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

 

6. Stretch yourself: Compare “Bayonet Charge” to a different poem from the cluster.  

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………..

……………………………………………………………………………………………………………..

………………………………………………………………………………………………………..…… 
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Lesson 2 

Exposure- Wilfred Owen 
 

Context 

Wilfred Edward Salter Owen MC was a British born soldier and poet, one of the main leaders 
of war poetry of the first World War. Born in 1893 in Oswestry, Shropshire, he pioneered war-
time poetry with nearly all of his works written within a year, most of which were written from 
the trenches. He met a fellow poet Sassoon whilst discharged briefly from the military due to 
“shellshock”, which we now know to be Post Traumatic Stress Disorder or PTSD. 

After being admitted back in, post very brief treatment, he received the Military Cross for his 
incredible bravery and died soon after, murdered in the process of leading his men through 
the Sambre-Oise canal at Ors in 1918. 

After his death, Sassoon edited his poetry and published it in 1920 as one tome, revolutionis-
ing war time poetry forever. 

“Exposure” narrows in on the negative effects of war, especially from the soldier’s perspective. 
The subject of the poem specifically is the unnecessary deaths of many soldiers who died from 
hypothermia in open trench warfare. This obviously implies horrific conditions of neglect and 
unnecessary pain that the general public may not necessarily be aware of. 

 

Linguistics 

The title of the poem can be interpreted on three different fronts- the soldiers are exposed to 
two lethal enemies; the Germans, and the absolutely horrendous elements, which are currently 
causing them more issues than the men they’re fighting. However, Owen also intended this 
poem to be an exposé of the abhorrent conditions which soldiers have to exist in during the 
war, therefore bringing attention and exposure to the topic at the time. 

The repetition of “But nothing happens” is pretty significant throughout the poem due to the 
fact that it is the most dark, ironic part of the entire piece. “But nothing happens” at the end of 
the last stanza indicates the deaths of the soldiers, painting a very dark, grim image of many 
men dead in the trenches almost like a mass grave. 
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The use of slant rhyme with ”knife us” and “nervous” creates an unsettling effect on the audi-
ence due to the fact that one may not have the ability to continue reading with the same fluid-
ity and countenance as before. This throws off the audience and creates a sense of disorienta-
tion which can be said to be mirroring that of the soldiers in the poem.  
The caesura after “Pause over half-known faces.” is interesting due to the fact that it allows for 
a pause in the poem for the audience to gage what is happening, and also consider the true 
ramifications of war, ponder over their own “half-known faces” lost to wars. 

 

 

Poem 

Our brains ache, in the merciless iced east winds that knive us . . . 

Wearied we keep awake because the night is silent . . . 

Low drooping flares confuse our memory of the salient . . . 

Worried by silence, sentries whisper, curious, nervous, 

But nothing happens. 

 

Watching, we hear the mad gusts tugging on the wire, 

Like twitching agonies of men among its brambles. 

Northward, incessantly, the flickering gunnery rumbles, 

Far off, like a dull rumour of some other war. 

What are we doing here? 

 

The poignant misery of dawn begins to grow . . . 

We only know war lasts, rain soaks, and clouds sag stormy. 

Dawn massing in the east her melancholy army 

Attacks once more in ranks on shivering ranks of grey, 

But nothing happens. 

 

Sudden successive flights of bullets streak the silence. 

Less deadly than the air that shudders black with snow, 

With sidelong flowing flakes that flock, pause, and renew, 
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We watch them wandering up and down the wind's nonchalance, 

But nothing happens. 

 

Pale flakes with fingering stealth come feeling for our faces— 

We cringe in holes, back on forgotten dreams, and stare, snow-dazed, 

Deep into grassier ditches. So we drowse, sun-dozed, 

Littered with blossoms trickling where the blackbird fusses. 

—Is it that we are dying? 

 

Slowly our ghosts drag home: glimpsing the sunk fires, glozed 

With crusted dark-red jewels; crickets jingle there; 

For hours the innocent mice rejoice: the house is theirs; 

Shutters and doors, all closed: on us the doors are closed,— 

We turn back to our dying. 

 

Since we believe not otherwise can kind fires burn; 

Now ever suns smile true on child, or field, or fruit. 

For God's invincible spring our love is made afraid; 

Therefore, not loath, we lie out here; therefore were born, 

For love of God seems dying. 

 

Tonight, this frost will fasten on this mud and us, 

Shrivelling many hands, and puckering foreheads crisp. 

The burying-party, picks and shovels in shaking grasp, 

Pause over half-known faces. All their eyes are ice, 

But nothing happens.  
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Practice Questions 
 

1. List some examples of repetition within “Exposure” 

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

…………………………………………………..…………..……………………………………..……… 

 

2. List two examples of literary techniques within the poem and explain their effect. 

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

 

3. How does Owen present the theme of identity? 

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

 

4. How does Owen present the theme of nature? 

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 
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5. How does Owen’s experience in the army affect his poetry? 

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………  

 

6. Stretch yourself: Compare “Exposure” to a different poem from the cluster.  
………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 
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Lesson 3 

Charge of the Light Brigade-  Alfred, Lord Tennyson 
 

Context 

The repetition throughout the poem creates pace as well as rhythm, which makes it sound like 
a gallop into battle, which happens to be the subject of the poem. This creates a nice connec-
tion between the subjects mentioned within the poem, as well as it’s structure. 

The rhyming couplets throughout the poem create a sense of expectation. The fact that Tenny-
son does not deviate from the dactylic diameter structure he implements in the first stanza, due 
to the fact that the audience, as well as the subjects of the poem are aware of the circum-
stances presented in the poem, as well as the consequences that are about to follow. 

“Shattered and sundered” is an alliteration and an assonance. The repetition of the sharp S 
and SH sounds makes for a mimicking of what the sound of cannons launching might sound 
like. “Shattered” may not only refer to the physical state of some of the soldiers, but also the 
mental state of the remaining people lived, and those were not many. 

The narrator points to the fact that not many remain after the battle “All that was left of 
them,/Left of six hundred.” The repetition of the original amount of soldiers can be interpreted 
as a slight display of despair, as though the narrator cannot believe that only so few remain. 
The author will refer to the 600 men as “noble six hundred” as a call of action to honour the 
men who died during the battle of Balaclava. 

 
Linguistics 

The repetition throughout the poem creates pace as well as rhythm, which makes it sound like 
a gallop into battle, which happens to be the subject of the poem. This creates a nice connec-
tion between the subjects mentioned within the poem, as well as it’s structure. 

The rhyming couplets throughout the poem create a sense of expectation. The fact that Tenny-
son does not deviate from the dactylic diameter structure he implements in the first stanza, due 
to the fact that the audience, as well as the subjects of the poem are aware of the circum-
stances presented in the poem, as well as the consequences that are about to follow. 

“Shattered and sundered” is an alliteration and an assonance. The repetition of the sharp S 
and SH sounds makes for a mimicking of what the sound of cannons launching might sound 
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like. “Shattered” may not only refer to the physical state of some of the soldiers, but also the 
mental state of the remaining people lived, and those were not many. 

The narrator points to the fact that not many remain after the battle “All that was left of 
them,/Left of six hundred.” The repetition of the original amount of soldiers can be interpreted 
as a slight display of despair, as though the narrator cannot believe that only so few remain. 
The author will refer to the 600 men as “noble six hundred” as a call of action to honour the 
men who died during the battle of Balaclava. 
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Poem  

 

Half a league, half a league, 

Half a league onward, 

All in the valley of Death 

   Rode the six hundred. 

“Forward, the Light Brigade! 

Charge for the guns!” he said. 

Into the valley of Death 

   Rode the six hundred. 

  

II 

“Forward, the Light Brigade!” 

Was there a man dismayed? 

Not though the soldier knew 

   Someone had blundered. 

   Theirs not to make reply, 

   Theirs not to reason why, 

   Theirs but to do and die. 

   Into the valley of Death 

   Rode the six hundred. 

  

III 

Cannon to right of them, 

Cannon to left of them, 

Cannon in front of them 

   Volleyed and thundered; 

Stormed at with shot and shell, 

Boldly they rode and well, 

Into the jaws of Death, 

Into the mouth of hell 

   Rode the six hundred. 

  

 

 

IV 

Flashed all their sabres bare, 

Flashed as they turned in air 

Sabring the gunners there, 

Charging an army, while 

   All the world wondered. 

Plunged in the battery-smoke 

Right through the line they broke; 

Cossack and Russian 

Reeled from the sabre stroke 

   Shattered and sundered. 

Then they rode back, but not 

   Not the six hundred. 

  

V 

Cannon to right of them, 

Cannon to left of them, 

Cannon behind them 
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   Volleyed and thundered; 

Stormed at with shot and shell, 

While horse and hero fell. 

They that had fought so well 

Came through the jaws of Death, 

Back from the mouth of hell, 

All that was left of them, 

   Left of six hundred. 

  

VI 

When can their glory fade? 

O the wild charge they made! 

   All the world wondered. 

Honour the charge they made! 

Honour the Light Brigade, 

   Noble six hundred! 
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Practice Questions 

1. List some literary techniques used by Tennyson within the poem. 

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

 

2. Explain the effect of the repetition of “the noble 600”. 

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

 

3. How does Tennyson present the theme of pride in “The Charge of the Light Brigade”? 

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

 

4. How does Tennyson present the theme of war in “The Charge of the Light Brigade”? 

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 
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5. What biblical references does Tennyson make in the poem? 

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

 

6. Which war is the poem about? 

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

 

7. Stretch yourself: Which other poem could you link to “The Charge of the Light Brigade”? Ex-

plain why.  

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 
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Lesson 4 

Kamikaze- Beatrice Garland 
 

Context 

Beatrice Garland was born in 1938, in Oxford, England. She is an NHS clinician who works in 
the field of psychological medicine, therefore many of her works coincide thematically with the 
attitudes, thoughts and beliefs of people, and how that shapes their treatments of others. She 
is a well renowned poet, with awards such as the National Poetry Prize under her belt. She has 
previously worked as a teacher, where she rediscovered her appreciation for poetry after aban-
doning it for a while. 

Kamikaze is written about an unnamed girl’s father who had left to complete a kamikaze mis-
sion, and failed to do so. The treatment of the man that followed involved cruelty and ostraci-
zation due to the fact that post-war Japanese culture was very socially rigid, with values such as 
honour and vices such as shame being the main motivators for people’s actions. 

Being chosen as a Kamikaze pilot was a form of honour due to the fact that it came with an 
aura of status and skill, and the completion of a suicide mission would lead to the general be-
lief that one died an honourable death. This comes with being well-respected in the commu-
nity, as well as assuring one’s family is well taken care of, since the community recognises and 
appreciates the great sacrifice that a suicide mission is. 

 

Linguistics 

In “this was no longer a father we loved” the audience gets to experience the very complex 
feelings of the speaker- a medley of empathy and shame, which seems appropriate and almost 
typical considering the social context of the poem. 

The use of simile in “little fishing boats strung out like bunting” creates imagery of a very 
happy nature, with implications of celebration, as well as youth- as per the implications of “little 
fishing boats” which gives the sentence a very juvenile feel. The celebratory nature could also 
be interpreted as very morbid, due to the fact that the success of his mission, and therefore 
also his death, would likely be mourned and celebrated in equal measure. 
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The various fish throughout the poem can be viewed as metaphors for the various happenings, 
and could even carry implied foreboding. For example: “flashing silver” can be interpreted as 
an onslaught of bullets, whilst “bellies swivelled towards the sun” carries connotations of death 
as fish turning belly upwards typically means they are dead. 

 

  



 

© Copyright 2020 Your Favourite Teacher   
To be used in conjunction with online resources at www.yourfavouriteteacher.com 

 

Poem 

Her father embarked at sunrise 
with a flask of water, a samurai sword 
in the cockpit, a shaven head 
full of powerful incantations 
and enough fuel for a one-way 
journey into history 

but half way there, she thought, 
recounting it later to her children, 
he must have looked far down 
at the little fishing boats 
strung out like bunting 
on a green-blue translucent sea 

and beneath them, arcing in swathes 
like a huge flag waved first one way 
then the other in a figure of eight, 
the dark shoals of fishes 
flashing silver as their bellies 
swivelled towards the sun 

and remembered how he 
and his brothers waiting on the shore 
built cairns of pearl-grey pebbles 
to see whose withstood longest 
the turbulent inrush of breakers 
bringing their father’s boat safe 

– yes, grandfather’s boat – safe 
to the shore, salt-sodden, awash 
with cloud-marked mackerel, 
black crabs, feathery prawns, 
the loose silver of whitebait and once 
a tuna, the dark prince, muscular, dangerous. 

And though he came back 
my mother never spoke again 
in his presence, nor did she meet his eyes 
and the neighbours too, they treated him 
as though he no longer existed, 
only we children still chattered and laughed 
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till gradually we too learned 
to be silent, to live as though 
he had never returned, that this 
was no longer the father we loved. 
And sometimes, she said, he must have wondered 
which had been the better way to die.  
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Practice Questions 

1. List two examples of imperatives within the poem and explain their effect. 

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

 

2. How does Garland present the theme of power of man? 

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

 

3. How does Garland present the theme of memory? 

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 
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4. How does Garland manipulate the semantic field of sea life, and to what effect? 

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

 

5. Explain the effect of similes within the poem. 

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

 

6. Stretch yourself: Compare “Kamikaze” to a different poem from the cluster.  

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………  
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Lesson 5 

Poppies - Jane Weir 
 

Context 

Jane Weir is an Anglo-Italian poet, born in 1963 and raised in Manchester. She is a multi-award 
winner for her poetry, with “Poppies” being the most famous of her works. The poem was cre-
ated to fulfil a commission from Carol Ann Duffy who was after a collective of poems centred 
around the theme of war. 

The symbolism of poppies is specifically associated with Remembrance Day, the day of cease-
fire which concluded the First World War. Poppies are of significance due to the fact that they 
grew on many of the battlefields throughout France and Belgium, whilst their red colour grew 
as a reminder of the blood spilled during the war. 

The poem doesn’t specifically focus on war itself, but rather the effects of war, specifically on 
the speaker of the poem who is a mother reminiscing about significant moments in her life with 
her son, who has now gone to war. 

Although it mentions no scenes from the battlefield, there are extremely prevalent themes of 
emotion, namely pride and grief. 

There are multiple interpretations of what the grief regards- some believe the poem regards 
the death of the son within the poem, whilst other interpretations outline the idea of grief be-
ing brought on by the sheer idea of the son simply going away to war, and the speaker expect-
ing the worst. 

 

Linguistics 

The use of anecdote in the poem humanises the speaker, which makes the audience feel sorry 
for her. The loss of a beloved son is universally recognised as a traumatic event, which the au-
dience is likely to consider when approaching some of the graver imagery throughout the 
poem. 
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The speaker uses the connotations of injury by using the verb “bandaged” which implies the 
idea that the mother constantly has the potential injuries of her son on her mind. Simultane-
ously, the implications of “steeled” imply that although the speaker may be fearing the worst, 
she is attempting to stay as strong as “steel.” 

Time markers such as “later”, “after” and “a split second” allow the audience to gage the very 
complex shifts in tense throughout the poem. Due to the fact that the speaker shifts from pre-
sent tense and its current events to past tense with reminiscence of her possibly dead son, it is 
important that the audience keeps up with the ongoing monologue. 

The author also uses ambiguity throughout the poem to hook the audience and allow them to 
speculate in the typical fashion. “traced the inscriptions on the war memorial” implies that the 
speaker was seeking closure- either looking for her own son’s name already on the memorial, 
or just like the audience, speculating about what may be happening to her son by connecting 
with pre-existing history.  
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Poem 

Three days before Armistice Sunday 
and poppies had already been placed 
on individual war graves. Before you left, 
I pinned one onto your lapel, crimped petals, 
spasms of paper red, disrupting a blockade 
of yellow bias binding around your blazer. 

Sellotape bandaged around my hand, 
I rounded up as many white cat hairs 
as I could, smoothed down your shirt's 
upturned collar, steeled the softening 
of my face. I wanted to graze my nose 
across the tip of your nose, play at 
being Eskimos like we did when 
you were little. I resisted the impulse 
to run my fingers through the gelled 
blackthorns of your hair. All my words 
flattened, rolled, turned into felt, 

slowly melting. I was brave, as I walked 
with you, to the front door, threw 
it open, the world overflowing 
like a treasure chest. A split second 
and you were away, intoxicated.  
After you'd gone I went into your bedroom, 
released a song bird from its cage. 
Later a single dove flew from the pear tree, 
and this is where it has led me, 
skirting the church yard walls, my stomach busy 
making tucks, darts, pleats, hat-less, without 
a winter coat or reinforcements of scarf, gloves. 

On reaching the top of the hill I traced 
the inscriptions on the war memorial, 
leaned against it like a wishbone. 
The dove pulled freely against the sky, 
an ornamental stitch, I listened, hoping to hear 
your playground voice catching on the wind. 
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Practice Questions 

1. List two examples of imagery within the poem and explain their effect. 
………………………………………………………………………………………………………………
………………………………………………………………………………………………………………
……………………………………………………………………………………………………………… 
 

2. How does Weir present the theme of conflict? 
………………………………………………………………………………………………………………
………………………………………………………………………………………………………………
………………………………………………………………………………………………………………
………………………………………………………………………………………………………………
……………………………………………………………………………………………………………… 
 

3. How does Weir present the theme of memory?  
………………………………………………………………………………………………………………
………………………………………………………………………………………………………………
………………………………………………………………………………………………………………
………………………………………………………………………………………………………………
……………………………………………………………………………………………………………… 
 

4. How does Weir present the theme of loss? 
………………………………………………………………………………………………………………
………………………………………………………………………………………………………………
………………………………………………………………………………………………………………
………………………………………………………………………………………………………………
……………………………………………………………………………………………………………… 
 

5. Why is the first-person narrative within the poem significant? 
………………………………………………………………………………………………………………
………………………………………………………………………………………………………………
………………………………………………………………………………………………………………
………………………………………………………………………………………………………………
……………………………………………………………………………………………………………… 
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6. Stretch yourself: Compare “Poppies” to a different poem from the cluster. 

………………………………………………………………………………………………………………
………………………………………………………………………………………………………………
………………………………………………………………………………………………………………
………………………………………………………………………………………………………………
………………………………………………………………………………………………………………
………………………………………………………………………………………………………………
………………………………………………………………………………………………………………
……………………………………………………………………………… 
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Lesson 6 

Comparing the Poems: Reality of War 
 

Comparing Exposure, Bayonet Charge, Charge of the Light Brigade 
 

Many men lose their lives in battle, as well as due to the weather conditions they are in. The 
reality of war is the immediate experience or the aftermath of war that affects those directly in-
volved- ie: combatants. 

Exposure currently stands out the most, due to the fact that there is no actual combat in it, but 
rather the weather conditions which bring about death and despair whilst waiting for battle. 
Owen uses personification in order to illustrate the abhorrent conditions the men were forced 
to fight in. 

The phrase “but nothing happens” is repeated throughout the poem in order to highlight the 
futility of their actions, as well as the fact that the soldiers involved are literally dying of hypo-
thermia for no reason whatsoever, as the long awaited attack is not happening. Owen outlines 
the fact that propaganda has glorified the war to the general public which created an impres-
sion underestimating the impact of poor weather conditions on performance in the field. 

Bayonet Charge, however, instead of focusing on the effects of weather, actually focuses on 
the effects of being involved immediately and remotely in a battle. Hughes uses the verb “daz-
zled” which usually carries the connotations of all things beautiful, contrasts heavily with the na-
ture of war, creating an oxymoronic image of the battlefield and beauty. Hughes also famously 
uses the phrase “threw up a yellow hare” creating the imagery of sickness through the gro-
tesque tone in order to highlight the illness-like effect of the war on the environment. This al-
lows the audience to gage the exact feelings surrounding the war, rather than simply describ-
ing the living conditions. 

The Charge of the Light Brigade refers to a battle in the Crimean war, where British soldiers 
were mistakenly sent to their deaths by being put up against better prepared opponents. “val-
ley of death” is a biblical reference which highlights the idea that the soldiers were aware of 
their losing battle, and continued to follow orders with the hopes of getting into heaven. 

The idea that the soldiers have no choice except for following orders and dying is repeated 
throughout all three poems. There is a highlighted awareness that death is their only choice, 
therefore making the bravery of the soldiers involved that much more prevalent. 
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Practice Questions 

1. Why does Exposure differ from the rest of the cluster? 

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

 

2. List some examples of imagery within the poems and their effects? 

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

 

3. How do the narratives differ between the poems? 

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………...………………...………………...………………...………………...………………...… 
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4. Why would the authors use Biblical references in regards to the idea of death? 

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

 

5. “Combatants in the poems have no choice but to follow orders, even if said orders lead to 

their demise” Explain your stance on the statement above. 

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………  
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Lesson 7 

The Emigrée- Carol Rumens 
 

Context 
 

Carol Rumens was born in 1944 in London, where she studied Philosophy and English. She has gone on 
to publish many novels and plays, as well as translating poetry, editing many poetry collections, and 
teaching Creative Writing and poetry in many British universities. She became a fellow of the Royal 
Society of Literature in 1984 and remains a part of such to this day. 

The Emigreé is not reflective of Rumens’ personal life, therefore the experiences described are likely 
not as authentic as they would be if written from a first hand point of experience. “Emigrée” is a French 
word which means a female emigrant. This is particularly important, due to the fact that “to emigrate” 
means “to leave” whilst “immigrate” means to “move in.” This is important due to the fact that the 
speaker of the poem leaves behind a country which she seems to have loved to move to a place where 
she feels alien. If the name were to chance, the implications of moving to a foreign country might have 
a more pleasant connotation. 

The poem is also filled with a variety of sensory imagery, containing many applications of the senses, 
giving a very vivid, but also very immature description of the memories the speaker possesses of the 
homeland. 
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Linguistics 
 

The semantic field of military equipment, including “tanks” and “frontiers” implies military conflict over 
the land, which highlights the idea of military conflict being the reason for the emigration of the 
speaker. 

The personification of “It lies down in front of me, docile” makes the imagery of the speaker’s city 
as  placid and needy, which almost guilt trips the speaker into wanting to take care of the city she has 
left as a child. This necessity for care is also depicted through “sick with tyrants”- now as an adult, the 
speaker feels an almost motherly love towards the city she grew up in. 

The light imagery of “white streets of that city” as well as “impression of sunlight” create a theme of 
innocence to the memories of the city the speaker grew up in. The connotations of “white streets” 
could imply cleanliness, due to the fact that during and after a military confrontation, buildings will 
usually be covered in soot, gun powder, dust etc, making them appear darker. This contrast would lead 
the speaker to believe that the buildings she saw as a child were lighter than they may have been in 
reality, therefore leading to the conclusion of “white streets”. 
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Poem 
 

There once was a country… I left it as a child 

but my memory of it is sunlight-clear 

for it seems I never saw it in that November 

which, I am told, comes to the mildest city. 

The worst news I receive of it cannot break 

my original view, the bright, filled paperweight. 

It may be at war, it may be sick with tyrants, 

but I am branded by an impression of sunlight. 

The white streets of that city, the graceful slopes 

glow even clearer as time rolls its tanks 

and the frontiers rise between us, close like waves. 

That child’s vocabulary I carried here 

like a hollow doll, opens and spills a grammar. 

Soon I shall have every coloured molecule of it. 

It may by now be a lie, banned by the state 

but I can’t get it off my tongue. It tastes of sunlight. 

I have no passport, there’s no way back at all 

but my city comes to me in its own white plane. 

It lies down in front of me, docile as paper; 

I comb its hair and love its shining eyes. 

My city takes me dancing through the city 

of walls. They accuse me of absence, they circle me. 

They accuse me of being dark in their free city. 

My city hides behind me. They mutter death, 

and my shadow falls as evidence of sunlight. 
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Practice Questions 

 

 1. List two examples of imagery within the poem and explain their effect. 

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

2. How does Rumens present the theme of identity? 

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

3. How does Rumens present the theme of memory? 

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 
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4. How does Rumens’ lack of experience as an emigrant affect the views presented in the 

poem? 

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………...……… 

5. Explain the effect of the semantic field of military equipment within the poem. 

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

6. STRETCH YOURSELF: Compare “The Emigrée” to a different poem from the cluster. 

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 
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Lesson 8 

Comparing the poems: Loss  
 

Comparing Kamikaze, The Emigrée, Poppies 
 

Kamikaze pilots were expected to commit suicide missions, flying their planes into the desired 
targets, causing destruction to the structures intended as well as themselves. Japanese culture 
places a huge emphasis on honour, and therefore for the pilot in question to turn back and not 
complete the mission, he depicts the definition of cowardice. “enough fuel for a one-way jour-
ney into history” highlights the idea that nobody was expecting the pilot to return, as well as 
the fact that once the mission has been completed, the sacrifice would have made important 
history. 

The honour of being selected as a Kamikaze pilot would have assured the family is well-re-
membered and celebrated due to the sacrifice being made for the country. By not losing his 
life, the pilot lost his honour, and therefore was shunned from his family. This draws sympathy 
from the audience towards the pilot, who is clearly stuck in a paradoxical situation with no win-
ning. He had the option to lose his life, and therefore everything involved within it, or not lose 
his life but lose everything else regardless. 

The Emigrée on the other hand, explores the loss of everything she has ever known in order to 
flee tyranny and war. The contrast of “sick with tyrants” and “branded by an impression of sun-
light” depict the idea that the speaker is aware of the destruction occurring in her country, and 
yet she does not seem to accept the fact that it is no longer the same place, plagued by the 
positive memories she has. The speaker in the Emigrée has absolutely no way of returning to 
her home country by outlining she “has no passport”, so unlike the Kamikaze, her grief is actu-
ally to do with the loss of chance to return, as opposed to loss of honour, family or material 
possessions. 
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Poppies contrasts the two poems due to the fact that the grief involved is over an actual family 
member, as opposed to loss of opportunity. Poppies is, however, scattered with emotion, 
some of which includes pride of the speaker’s son going out into the world and joining the 
army which is very honourable, whilst also experiencing an immense amount of grief over the 
loss of his life. Not explicitly mentioned in Kamikaze, however it can be deduced that the leav-
ing of the pilot to fly out on a suicide mission causes emotional grief to the family who would 
have likely missed their relative but felt an extreme sense of pride due to their sacrifice. 

This is where the Emigrée stands out due to the fact the speaker does not take part in the war, 
she’s simply fleeing the aftermath. This is especially important since there is no pride attached 
to the loss of opportunity, where there may be pride attached to the loss of life. 
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Practice Questions 

1.How do the authors of the three poems draw sympathy from the audience? 

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………..………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

 

2. How is the idea of destruction presented in the Emigrée and Kamikaze? 

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

 

3. How does the first-person narrative affect Poppies and the Emigrée? 

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 
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4. Why does the Emigrée differ from the other two poems? 

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

…………………….…………………………………………………………………………………………

……………………………………………………………………………………………………………… 

 

5. Why is the context important when analysing Kamikaze? 

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………  

 

6. List some examples of metaphors and their effects within all three poems. 

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………  
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Lesson 9 

Remains- Simon Armitage 
 

Context 
 

Simon Armitage was born in Huddersfield in 1963, and has studied geography and social work in 
Portsmouth and Manchester Universities. His master’s degree thesis focused on the effects of televised 
violence on young offenders- a theme which is roughly reflected in a lot of his poetry, with highlighted 
concern for the effects of violence on those who experience it directly and indirectly. 

 

He spent a considerable period of time working as a probation officer before focusing on poetry, a 
deed which bought him much success as he has been offered the position of a Poetry lecturer at the 
university of Leeds. His first published collection “Zoom” was instantly recognised for its literary 
significance in a post-literary world. He has since committed his time to writing in plenty of forms, 
including prose, poetry, radio broadcasting as well as TV. 

 

The poem “Remains” is a part of a collection called “The Not Dead” published by Armitage in 2007, 
which then was turned into a documentary by Armitage himself. It features the base material used for 
the poems, which consists of interviews with soldiers which the collection is loosely based on. This also 
applies to “Remains” which is heavily featured regarding the incident mentioned within the poem. 

 

The poem itself regards the murder of a looter within a middle eastern war zone- the man is shot about 
a dozen times which literally rips his entrails out of his body- an incident which haunts the narrator of the 
poem even after his return home. The impressions of the country are not quite positive due to the 
negative experiences involved, highlighted by descriptions such as “sun-stunned” and “sand-
smothered” which all have the connotations of a desert and more drastically, death. 

 

The exact location remains unnamed however, due to the fact that the poem was not meant to be an 
exposé but rather a recollection of the effects of war on the soldiers. 
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Linguistics 
 

Simon Armitage begins the dramatic monologue in a familiar tone, as if in the middle of a conversation. 
This gives the poem a sense of authenticity as the story becomes more believable from a first-person 
perspective. The repetition of the idea that the author was only acting on command is interesting as it 
shows the internal conflict as he tries to rationalise the guilt of harming another person, as “[they] get 
sent out.” 

 

The repetition of “somebody else” is also intriguing due to the fact that the author either refuses to 
mention the names of his friends/fellow soldiers, or he’s attempting to construct an image which would 
imply there were multiple soldiers, which would alleviate some of the blame for the death off his hands. 

 

“So all of us open fire” creates a stark contrast and breaks the poem up from the free-flowing, 
conversational tone, to shocking and violent imagery. 

 

“And out on patrol” reverts back to the daily routine of the patrol officer/soldier, which depicts that the 
character was desperately trying to move on with their life in the only way they knew possible- by 
returning to the routine. This seems counter-intuitive as he will not be able to process and heal from the 
situation he was involved in. It also creates a casual aura, as if to say that death is part and parcel of war 
and occurs on a regular basis- as though the author would be used to it by now.  
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Poem 
 

On another occasion, we get sent out 
to tackle looters raiding a bank. 
And one of them legs it up the road, 
probably armed, possibly not. 

Well myself and somebody else and somebody else 
are all of the same mind, 
so all three of us open fire. 
Three of a kind all letting fly, and I swear 

I see every round as it rips through his life – 
I see broad daylight on the other side. 
So we’ve hit this looter a dozen times 
and he’s there on the ground, sort of inside out, 

pain itself, the image of agony. 
One of my mates goes by 
and tosses his guts back into his body. 
Then he’s carted off in the back of a lorry. 

End of story, except not really. 
His blood-shadow stays on the street, and out on patrol 
I walk right over it week after week. 
Then I’m home on leave. But I blink 

and he bursts again through the doors of the bank. 
Sleep, and he’s probably armed, possibly not. 
Dream, and he’s torn apart by a dozen rounds. 
And the drink and the drugs won’t flush him out – 

he’s here in my head when I close my eyes, 
dug in behind enemy lines, 
not left for dead in some distant, sun-stunned, sand-smothered land 
or six-feet-under in desert sand, 

but near to the knuckle, here and now, 
his bloody life in my bloody hands. 
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Practice Questions 
 

1. List two examples of imagery within the poem and explain their effect.  

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

2. How does Armitage present the theme of conflict? 

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

3. How does Armitage present the theme of power of nature?  

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 
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4. Does Armitage’s military experience affect his idea of war?  

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

5. Why is the first-person narration within the poem significant?  

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

6. STRETCH YOURSELF: Compare “Remains” to a different poem from the cluster.  

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 
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Lesson 10 

Checking out me history- John Agard 
 

Context 
 

John Agard was born in 1949 in Guyana, and has lived in England since the 1970s. The very obvious 
cultural differences between Guyana as well as the prevalent class division at the time, motivated many 
of Agard’s poems, including “Checking out me history.” Agard is a poet, playwright and an author of 
children’s literature, all of which he has won a variety of awards for, including the Queen’s Gold Medal 
for poetry. He is famous for mirroring a Caribbean dialect within his writing, rooting his poetic identity 
from the very start. 

Checking out me history regards the idea that British curriculum is largely Eurocentric history. This is 
mainly an observation, however, as opposed to a call to action in order to decolonise the curriculum. 
Agard also promotes researching one’s heritage in order to ascertain a sense of identity, and not 
depend on the systems in place, whether educational or otherwise, to dictate your identity for you. 

 

Linguistics 
The use of possessive pronouns throughout the poem creates a sense of reclaiming back what belongs 
or has one belonged to the speaker. “me own” is significant due to the fact that it highlights a 
Caribbean dialect, creating a link to the missing parts of history and the speaker almost immediately. 

The use of repetition within the poem can be interpreted to mean the constant repetition of white 
history throughout the curriculum, which after a while becomes dull and uninteresting to someone who 
would rather learn about the history which relates to their heritage. 

The format of the poem is free verse with some irregular rhyming patterns which creates an immature, 
children’s’-book-type of sound, almost comparable to Dr Seuss which not only links to the particular 
works of the author, but also creates a sense of childish mockery of the curriculum, as if to say the 
speaker is refusing to take Eurocentric history seriously, since he must focus on self-discovery first. This 
is dismissive, but not unjustified.  
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Poem 
Dem tell me 
Dem tell me 
Wha dem want to tell me 

Bandage up me eye with me own history 
Blind me to me own identity  
Dem tell me bout 1066 and all dat 
dem tell me bout Dick Whittington and he 
cat 
But Toussaint L’Ouverture 
no dem never tell me bout dat 

Toussaint  
a slave 
with vision 
lick back 
Napoleon 
battalion  
and first Black 
Republic born 
Toussaint de thorn 
to de French 
Toussaint de beacon  
of de Haitian Revolution 
 
Dem tell me bout de man who discover de 
balloon 
and de cow who jump over de moon 
Dem tell me bout de dish ran away with de 
spoon 
but dem never tell me bout Nanny de ma-
roon 

Nanny 
see-far woman 
of mountain dream 
fire-woman struggle 
hopeful stream  
to freedom river

 

Dem tell me bout Lord Nelson and Water-
loo 
but dem never tell me bout Shaka de great 
Zulu 
Dem tell me bout Columbus and 1492 
but what happen to de Caribs and de Ara-
waks too 
Dem tell me bout Florence Nightingale and 
she lamp 
and how Robin Hood used to camp 
Dem tell me bout ole King Cole was a merry 
ole soul 
but dem never tell me bout Mary Seacole 

From Jamaica  
she travel far 
to the Crimean War 
she volunteer to go 
and even when de British said no 
she still brave the Russian snow  
a healing star 
among the wounded 
a yellow sunrise 
to the dying 

Dem tell me  
Dem tell me wha dem want to tell me 
But now I checking out me own history 
I carving out me identity 
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Practice Questions 

 

1. List two examples of antagonism within the poem and explain their effect.  

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

2. How does Agard present the theme of identity? 

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

3. How does Agard present the theme of power of man?  

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 
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4. How does Agard manipulate the extended metaphor of light, and to what effect?  

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

5. Explain the effect of the blunt rhythm within the poem.  

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

6. STRETCH YOURSELF: Compare “Checking out me history” to a different poem from the 

cluster.  

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 
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Lesson 11 

Comparing the Poems: Effects of War 
 

Comparing Remains, Poppies, The Emigrée 
 

The effects of war are slightly different to the reality of war due to the fact that the war itself affects only 
the soldiers directly, whilst the effects of war can extend onto non-combatants, including the families of 
those involved. Some of those long-term effects can include the fleeing of refugees from war-torn areas 
where up-keeping a reasonable standard of living is no longer attainable, as well as PTSD manifesta-
tions, etc. 

Remains by Simon Armitage explores the ins and outs of PTSD in a soldier returned from the war-torn 
middle east. The first two lines of the third stanza reflect the exact emotional turmoil that weighs down 
on the soldier. It illustrates the idea that the soldier is perfectly capable of taking a life, and doing so 
with ease- this is outlined by the hyperbolic metaphor of “rips through his life” asserting the life of the 
looter and his body are one and the same. The light imagery that follows can be indicative of the good 
times to come, which would imply the job of the soldier was finished and done correctly. 

 “End of story, except not really” not only illustrates the idea that the war goes on for a while after the 
job of the soldier is done, but also the idea that the traumatic experience he has endured will remain 
with him for equally as long. 

Contrastingly, “Poppies” illustrates the female perspective on war, written from a mother’s viewpoint 
regarding watching her son go off to war. “threw [the door] open” is symbolic of the mother’s ac-
ceptance of the decisions of her son. It is important to remember the idea that as the speaker, the 
mother will likely not be willing to let her son go to war and risk his life, however she respects his deci-
sion. 

“I listened, hoping to hear your playground voice” as a conclusion is very significant due to the fact that 
it illustrates the mother’s grief over the loss of her child, as well as the fact that she personally still 
viewed her son as a young child, which may form the view that he was not ready to make such an adult 
decision as joining the army. 

Poppies and Remains are of excellent contrast due to the fact that the speakers are of opposite genders 
therefore the stark divisiveness of the two perspectives allows for a wide range of comparison. Both of 
the poems in question also invoke the theme of memory, with Poppies being calm and sorrowful, whilst 
Remains is a little more erratic and brimming with frustration. 

War Photographer utilises adjectives such as “finally” to outline the idea that the war photographer in 
question is also suffering from PTSD, whilst “spools of suffering” can be viewed as a metaphor for the 
turmoil of those featured in the photographs. Simultaneously, the “ordered rows” Duffy refers to could 
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be indicative of people being shot en masse in the battle field, as well as invoking the imagery of a 
graveyard.The contrast of returning to “rural England” and the remembrance of the cries of “that man’s 
wife” pose the notion that upon returning home from the war, it is not easy to forget the depressing 
nature of the atrocities witnessed. 

The Emigrée explores the memory of seeking refuge from a war-torn country. The utilisation of punctu-
ation in the form of ellipses, and light imagery, eludes to the idea that the narration will likely be retro-
spective and positive, highlighting the speaker only has good memories of the country fled; this is a jux-
taposition of her understanding the exact reason as to why she was forced to leave to begin with. “They 
accuse me of being dark in their free city” refers to the attitudes of the general public of where she may 
have emigrated to, towards refugees and immigrants- this highlights the long-term issues of refugees 
and the effects war has on the innocent. 
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Practice Questions 

1. What is PTSD? 

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

 

2. How do Remains and War Photographer differ from Poppies and the Emigrée?  

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

 

3. List some examples of imagery from each of the poems and explain their effect. 

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

 

4. What are the narrative differences between Remains and Poppies?  

………………………………………………………………………………………………………………
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………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

 

5. What are the effects of war mentioned in the poems, in summary?  

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………  
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Lesson 12 

Tissue- Imtiaz Dharker 
 

Context 
 

Imtiaz Dharker is a poet and filmmaker, born in 1954 in Lahore, Pakistan, and raised in Glasgow. She 
famously refers to herself as a “Scottish Muslim Calvinist” which is a collection of values that do not 
necessarily agree with each other. Her work, both in poetry and film, often surrounds themes of social, 
economical and geographical movement, as well as liberty of self-expression, both in gender and 
culture. She is fully self-sufficient, illustrating her own poetry collections, and filming and directing 
almost all of her documentaries. 

The poem “Tissue” illustrates the idea that paper has power over humanity, with the arbitrary meanings 
we have assigned to the individual pieces of paper. She uses this as a social commentary about 
meanings themselves being very insubstantial, as all things, including our prized paper, are going to 
pass, due to their own inherent fragility. 
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Linguistics 
 

The use of pathetic fallacy throughout, marries many of the common motifs- nature, beauty, fragility, 
etc. “The sun shines through” and “the light” create positive imagery adding to the idea that the 
speaker of the poem finds comfort in some of the ideas outlined. 

There is an ongoing motif of the lack of longevity for most things we experience as humans, from “well-
used books” which fall apart, through to “paper thinned by age” all the way to human death itself in 
“who died where and how.” This can present quite a nihilistic view that nothing makes sense because 
we all die in the end, however when combined with the light imagery throughout, it does not seem to 
create any feelings of panic or disdain in the speaker. 

The use of modal verbs such as “might” and “could” removes any accountability from the speaker. The 
narration of the poem implies that humanity possibly bound by paper, which they gave meaning to 
personally, and therefore they may be simply bound by their own ideas. The use of modal verbs 
suggests a lack of confidence in this message, therefore if one was to assert a nihilistic attitude towards 
their life because of “Tissue” the author cannot be to blame. 

The use of enjambment in “brick/ or block” within the poem draws focus to the imagery of structures, 
buildings and architectural constructions within the poem. This can be viewed as more figurative as 
opposed to realistic due to the fact that it highlights the idea that the speaker believes building things 
to last, out of “brick or block”, depicts human arrogance in the idea that we are capable of 
permanence. On the other hand, the speaker implies building less permanent structures would be a far 
superior motive, which she has got to be aware structural integrity would not allow. 
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Poem 
Paper that lets the light 

shine through, this 

is what could alter things. 

Paper thinned by age or touching, 

the kind you find in well-used books, 

the back of the Koran, where a hand 

has written in the names and histories, 

who was born to whom, 

the height and weight, who 

died where and how, on which sepia date, 

pages smoothed and stroked and turned 

transparent with attention. 

If buildings were paper, I might 

feel their drift, see how easily 

they fall away on a sigh, a shift 

in the direction of the wind. 

Maps too. The sun shines through 

their borderlines, the marks 

that rivers make, roads, 

railtracks, mountainfolds, 

Fine slips from grocery shops 

that say how much was sold 

and what was paid by credit card 

might fly our lives like paper kites. 

An architect could use all this,  

place layer over layer, luminous 

script over numbers over line, 

and never wish to build again with brick 
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or block, but let the daylight break 

through capitals and monoliths, 

through the shapes that pride can make, 

find a way to trace a grand design 

with living tissue, raise a structure 

never meant to last, 

of paper smoothed and stroked 

and thinned to be transparent, 

turned into your skin. 
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Practice Questions 

1. List two examples of imagery within the poem and explain their effect.  

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

2. How does Dharker present the theme of power of man?  

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

3. How does Dharker present the theme of memory?  

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 
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4. How does Dharker’s attitude as a “Scottish, Muslim Calvinist” affect her view on the power 

of man?  

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

5. Explain the effect of pathetic fallacy within the poem. 

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

6. STRETCH YOURSELF: Compare “Tissue” to a different poem from the cluster. 

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 
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Lesson 13 

Comparing the Poems: Identity 
 

Comparing Tissue, Checking Out Me History, Kamikaze 
 

Tissue is written from a religious perspective, as many people use the aid of religion and his-
tory in order to establish their own identity. Tissue also takes on the subject of nationality and 
asserting one’s identity on that basis due to the fact that it diminishes the importance of maps 
and borders, as all they are “marks” on paper. The metaphor “fly our lives like paper planes” 
has a child-like innocence to it, naively being under the impression that awareness of material-
ism and refraining from participating in capitalism may lead to the regaining of innocence and 
ease. 

Contrastingly, Checking Out Me History refers to the Black and Ethnic Minority (BAME) citizens 
and the idea that the curriculum is rooted in white history. The poem uses italics to outline the 
BAME history that students may not have originally have access to. Agard uses the dismissive 
pronoun “them” written as “dem” in order to demonstrate protest against the educational sys-
tem and the things taught in the curriculum. This allows Agard to portray the idea that many 
young people are left in a personal identity crisis due to the fact that they are not taught about 
their identity. 

Similarly, Tissue discusses the same idea of identity crises however the two poems differ due to 
the fact that Agard blames the lack of proper education for the loss of identity of many people, 
whilst Dharker assigns the faults of identity crises to the use of paper and the assigned mean-
ings to said paper. 

Furthermore, Kamikaze explores another aspect of identity, or the loss of identity. The poem 
regards a pilot on a suicide mission, who does not complete the mission and returns home 
alive. Had he completed the task, he would be regarded as a hero; however, since he does no 
such thing, his family disapproves entirely and shuns him. The use of pronouns “he” and “his” 
leave the pilot nameless, therefore stripping his identity even from the audience. 
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Practice Questions 

1. How does the loss of identity in Kamikaze compare to the erasure of identity in Checking out 

me history and My Last Duchess*?  

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

2. How do the cultural differences of the authors affect their writing?  

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

3. How do the narratives differ between the poems?  

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 
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4. How does third-party involvement affect the characters in all three of the poems?  

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

5. “The loss of identity creates a sense of innocence within the characters of the cluster” Ex-

plain your stance on the statement above.  

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 
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Lesson 14 

War Photographer- Carol Ann Duffy 
 

Context 
 

War Photographer was written by Carol Ann Duffy, a Scottish-Irish playwright and poet, born in 1955 in 
Gorbals, Glasgow. She is especially renowned for the fact that she is the first Poet Laureate. 

Much of Duffy’s work focuses on rarely heard voices, like our War Photographer. There has been 
extensive criticism of the inclusion of violence in the poetry of Duffy, due to the fact that her poetry is 
heavily featured in GCSE and A-Level curriculum, and many of the students are too young for such 
graphic exposure. 

Duffy is typically critical of violence however, therefore the criticism is not always justified. Duffy had a 
strict Catholic upbringing, therefore biblical references often made their way into her poetry. “All flesh 
is grass” is one of those references, clarifying that all life, human and otherwise, is very brief and 
therefore presents a very nihilistic attitude. 

Duffy uses four, measured stanzas in order to mimic the “ordered” rows within the poem. This does not 
mirror speech in the way that many of the poems in the cluster do, but rather sets out a clear format for 
the audience to follow the contrasts of the safety of home and being out in the field. 
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Linguistics 
 

The second stanza of the poem forms a contrasting image, which draws a distinction between his return 
home, where he can work alone “in his darkroom” and the “fields which…explode beneath the feet.” 
This draws the image that the photographer has seen significantly more atrocities than he is letting on 
originally, and the sheer images alone are haunting him still. 

The use of irony in the poem is highlighted by the use of the adverb “impassively” as if to depict that 
the photographer has become desensitised to the atrocities he is paid to photograph. It also elucidates 
the idea that he may have lost any hope of these wars ending; a loss of faith in humanity. This is ironic 
due to the fact that the speaker spends the two previous stanzas discussing the haunting images which 
still plague him, even at home. 

The semantic field of religion presented in “intone a Mass” and “All flesh is grass” depicts the author’s 
Catholic upbringing, as well as the fact that the photographer might be searching for a higher power in 
order to justify his actions. The fact that he is not helping those in need, but rather doing his job of 
simply gathering photographic evidence of the atrocities which occur during wars, may cause the 
speaker of the poem to feel extreme guilt. 
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Poem 
In his dark room he is finally alone 
with spools of suffering set out in ordered rows. 
The only light is red and softly glows, 
as though this were a church and he 
a priest preparing to intone a Mass. 
Belfast. Beirut. Phnom Penh. All flesh is grass. 

He has a job to do. Solutions slop in trays 
beneath his hands, which did not tremble then 
though seem to now. Rural England. Home again 
to ordinary pain which simple weather can dispel, 
to fields which don’t explode beneath the feet 
of running children in a nightmare heat. 

Something is happening. A stranger’s features 
faintly start to twist before his eyes, 
a half-formed ghost. He remembers the cries 
of this man’s wife, how he sought approval 
without words to do what someone must 
and how the blood stained into foreign dust. 

A hundred agonies in black and white 
from which his editor will pick out five or six 
for Sunday’s supplement. The reader’s eyeballs prick 
with tears between the bath and pre-lunch beers. 
From the aeroplane he stares impassively at where 
he earns his living and they do not care. 
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Practice Questions 

 

1. List two examples of imagery within the poem and explain their effect.  

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

2. How does Duffy present the theme of conflict?  

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

3. How does Duffy present the theme of loss?  

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 
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4. How does Duffy’s Catholic upbringing affect her view on loss?  

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

5. Explain the effect of irregular rhyme within the poem. 

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

6. STRETCH YOURSELF: Compare “War Photographer” to a different poem from the cluster. 

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 
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Practice Questions: Comparing Poems 

1. How does the internal conflict in Kamikaze compare to that in War Photographer?  

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………..…………………..…………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

2. How is the existence of PTSD alluded to in War Photographer and Remains?  

………………………………………………………………………………………………………………

………………….……………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

3. List some metaphors from the individual poems and explain their effect.  

…………………………………………………………….…………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………
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………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

 

4. What are the narrative differences between Kamikaze, and War Photographer and Remains?  

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

5. What are the paradoxes presented in Kamikaze and War Photographer? 

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………  
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Lesson 15 

Comparing the Poems: Conflict 
 

Comparing Remains, Kamikaze, War Photographer 
 

Remains depicts the inner conflict of the soldier who was involved in a shootout with a looter 
and contributed to his death. The inner conflict is shown through the fact that he’s still haunted 
by the memory of the man he shot, however he refuses to acknowledge his part in the murder. 

This inner conflict can be assigned to the soldier’s experience of PTSD -his pride and shame 
weigh equally on his conscience as he is unable to choose whether he feels pride for serving 
his country or shame for his contribution to the murder of a man. 

This overlaps slightly with Kamikaze due to the fact that it also describes the thought process 
of a pilot fighting for his country. The pilot in Kamikaze is said to be on a suicide mission, which 
he begins to have doubts about. In Kamikaze, the idea of confusion and personal conflict is 
demonstrated by the nature running on a loop, “in a figure eight”. There’s a memory exposé 
which shows the pilot’s inner conflict about whether he should live or die. This creates a para-
dox because when the soldier returns home his family doesn’t want anything to do with him, 
however if he were to carry out the mission, he would die and never see them again. 

War photographer regards the idea that many photographers will risk their lives in order to 
capture photographs of the war. The documentation of such atrocities is supposed to be of 
help to the people in danger by raising awareness of their situation. Short declarative sen-
tences depict the idea that the horrors witnessed by the war photographer must be put aside 
by the man himself and actually carry out his job. This repression of emotion is featured in all 
three of our poems. 

The conflict of whether to help or focus on carrying out the job is also heavily featured in both 
War Photographer as well as Remains, which in both cases elucidates the presence of PTSD. 
The typical “rural weather” in war photographer is contrasted by the more present experiences 
of the speaker, including the present horrors of the war. 

The inclusion of “impassively” and “they do not care” towards the end of the poem creates an 
accusatory tone, as if to imply that all kinds of staff who participate in the wars, including re-
porters, medical staff as well as the military, do not receive a high enough standard of care af-
ter their service. This raises awareness of the mental health issues people may yet experience 
after such extensive exposure to violence. 
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The internal conflict here is presented by the speaker being abhorred by the atrocities of war, 
even though he must not apply himself emotionally to the situations he is in, and the struggle 
to feel safe when back home, away from the atrocities of war. 
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Practice Questions 

1. How does the internal conflict in Kamikaze compare to that in War Photographer?  

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………..…………………..…………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

2. How is the existence of PTSD alluded to in War Photographer and Remains?  

………………………………………………………………………………………………………………

………………….……………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

3. List some metaphors from the individual poems and explain their effect.  

…………………………………………………………….…………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………
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………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

 

4. What are the narrative differences between Kamikaze, and War Photographer and Remains?  

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

5. What are the paradoxes presented in Kamikaze and War Photographer? 

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 
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Lesson 16 

Storm on the Island- Seamus Heaney 
 

Context 
The poem Storm on the Island was published in the Death of a Naturalist poetry collection in 1966 by 
Seamus Heaney. Heaney was born in County Derry in Northern Ireland in 1939. At age 12 he received a 
scholarship to a catholic boarding school, which is where he received news of his younger brother’s 
passing. He has since written about it in the poems The Blackbird of Glenmore and Mid-Term Break in 
order to honour the memory of his deceased brother. 

His very first release, the Death of a Naturalist was extensively about his childhood, the life in a rural 
area, and joys much alike. However, during the 1970s when the political climate in Ireland soured, his 
work took a more political stance. Heaney has since become professor at both Harvard and Oxford 
reaching his childhood aspiration of becoming a teacher, and having taught poetry for many years 
eventually, in 1995 earned a Nobel Prize for his writing. He died in 2013 in Dublin. 

Storm on the Island is not said to have a location, however it has been theorised that the first few words 
which spell out Stormont might be a codified means of concealing the true location for whatever 
reason. “Storm” is also described as the title code for Stormont, the Northern Ireland seat of 
Government. Therefore then, it can be assumed that the poem Storm on the Island is not directly about 
a literal cusp of poor weather, but rather the metaphorical booming thunder of the political climate in 
the 1970s Ireland, therefore potentially making it a political allegory. 

 

Linguistics 
The format of the poem, scattered with irregular enjambment and repeated caesura follows the 
patterns of natural speech, yet again creating an accessible, almost story-telling feel to the poem. 
“Tragic chorus in the gale” considering the typical form of choruses of assuring understanding within a 
drama, this could be interpreted to mean the idea that the general audience may not be quite aware of 
the possible danger which is yet in store. 

The semantic field of militaristic means, such as “salvo”, “bombarded” creates a sense of danger due 
to the obvious connotations regarding the use of heavy artillery. 

“it is a huge nothing that we fear” has some serious symbolic meanings within the poem. Figuratively 
speaking, the wind that Heaney is referring to, is not visible and yet is described to do a lot of damage. 
Similarly, ideologies which lead to conflict, are also not visible with the potential to cause an incredible 
amount of harm. The underlying message therefore can be interpreted to imply that conflict is to be 
feared, regardless of how seemingly invisible and unrealistic it may seem to the general public. 
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Poem 
We are prepared: we build our houses squat, 
Sink walls in rock and roof them with good slate. 
This wizened earth has never troubled us 
With hay, so, as you see, there are no stacks 
Or stooks that can be lost. Nor are there trees 

Which might prove company when it blows full 
Blast: you know what I mean – leaves and branches 
Can raise a tragic chorus in a gale 
So that you listen to the thing you fear 
Forgetting that it pummels your house too. 

But there are no trees, no natural shelter. 
You might think that the sea is company, 
Exploding comfortably down on the cliffs 
But no: when it begins, the flung spray hits 
The very windows, spits like a tame cat 

Turned savage. We just sit tight while wind dives 
And strafes invisibly. Space is a salvo, 
We are bombarded with the empty air. 
Strange, it is a huge nothing that we fear. 
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Practice Questions 

1.Why Does Heaney use caesuras throughout the poem?  

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

 

2. List two examples of literary techniques within the poem and explain their effect. 

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

 

3. How does Heaney present the theme of power of man?  

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 
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4. How does Heaney present the theme of power of nature?  

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

 

5. How does Heaney’s experience of Northern Ireland in the 1970s set the tone for “Storm on 

the Island”?  

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

6. STRETCH YOURSELF: Compare “Storm on the Island” to a different poem from the cluster. 

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

…………………………………………………………………………………………………………….. 
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Lesson 17 

The Prelude- William Wordsworth 
 

Context  
 
With the publication of Lyrical Ballads, Wordsworth (with the help of Coleridge) launched the age of 
Romanticism in English literature. Wordsworth was born in 1770, and at the age of 8 witnessed the 
death of his mother, and subsequently, a few years later, the death of his father.  

The time period, as well as the traumatic experience of his young years heavily shape his poetry later on 
in life. 

Wordsworth set out on a walking tour of Europe in his college years, which therefore created an exposé 
to the French Revolution first hand. This exposure as well as his subsequent years of habituation in 
France made him more sensitive to the burdens of the common man. Whilst the poems within the 
Lyrical Ballads remain some of the influential from the time period, the preface establishing his view that 
common speech must find its way into poetry stands equally iconic. 

His reasons for wanting to include “common speech” in poetry included the fact that he does not wish 
to subscribe to the idea of the hierarchal society of the time. Working class people often did not 
possess the level of education of the wealthier crowds, therefore the use of complicated linguistics 
would shut out the wider masses from the enjoyment of poetry. Wordsworth wanted to avoid that. 

Wordsworth spent his entire life composing and revising the Prelude, however after the death of his 
daughter Dora (one of his 6 children, of which only 3 remained alive at the time) Wordsworth lost all 
motivation to continue writing.  

After his death in 1850, his wife published the Prelude making it one of his most influential poems to 
date. 

Wordsworth lived through the French Revolution, and the vast majority of the Industrial Revolution, 
meaning throughout his life he witnessed many societal and technological changes, which were likely to 
shape his world outlook. 
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Linguistics 
 

The Prelude extract is written in a blank verse. This means it is an unrhymed iambic pentameter, much 
alike the vast majority of Shakespearean plays. Blank verse creates a lyrical, melodic, rhythmic sound 
when spoken aloud, which allows the speaker of the poem to have a booming, dignified delivery of the 
poem. 

The very meaning of the word “Prelude” is an allusion the beginning of something- Wordsworth could 
have been preparing the Prelude as a means of an introduction to a much bigger, more significant 
project or collection of poetry, before he died. 

Throughout the poem, he uses a combination of hypallage and personification in order to create 
imagery. “Trembling oars I turned” can be interpreted as both of the techniques due to the fact that 
hypallage refers to a transferred adjective- this would mean that our speaker was “trembling” as 
opposed to the oars themselves, which is a normal human reaction to being overpowered by a large 
body of water.  

However, it can also be interpreted as a personification, since the oars can’t literally tremble, but the 
idea of giving an inanimate object feelings, such as fear, would speak volumes for the power of 
intimidation of nature. 

Irregular punctuation, such as caesuras, creates sharp finishes to the sentence in the middle of the line. 
This could be viewed as a mirroring of the way one may breathe when  
riddled with anxiety.  

The creation of plenty of cacophonous breaks not only forms a stressed sound,  
but also denies the typical structure of a pentameter poem. This depicts the  
lack of predictability of nature, and therefore illustrates the truly dark,  
gothic theme within the poem. 
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Poem 

One summer evening (led by her) I found 
A little boat tied to a willow tree 
Within a rocky cove, its usual home. 
Straight I unloosed her chain, and stepping in 
Pushed from the shore. It was an act of stealth 
And troubled pleasure, nor without the voice 
Of mountain-echoes did my boat move on; 
Leaving behind her still, on either side, 
Small circles glittering idly in the moon, 
Until they melted all into one track 
Of sparkling light. But now, like one who rows, 
Proud of his skill, to reach a chosen point 
With an unswerving line, I fixed my view 
Upon the summit of a craggy ridge, 
The horizon’s utmost boundary; far above 
Was nothing but the stars and the grey sky. 
She was an elfin pinnace; lustily 
I dipped my oars into the silent lake, 
And, as I rose upon the stroke, my boat 
Went heaving through the water like a swan; 
When, from behind that craggy steep till then 
The horizon’s bound, a huge peak, black and huge, 
As if with voluntary power instinct, 
Upreared its head. I struck and struck again,  
And growing still in stature the grim shape 
Towered up between me and the stars, and still, 
For so it seemed, with purpose of its own 
And measured motion like a living thing, 
Strode after me. With trembling oars I turned, 
And through the silent water stole my way 
Back to the covert of the willow tree; 
There in her mooring-place I left my bark, – 
And through the meadows homeward went, in grave 
And serious mood; but after I had seen 
That spectacle, for many days, my brain 
Worked with a dim and undetermined sense 
Of unknown modes of being; o’er my thoughts 
There hung a darkness, call it solitude 
Or blank desertion. No familiar shapes 
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Remained, no pleasant images of trees, 
Of sea or sky, no colours of green fields; 
But huge and mighty forms, that do not live 
Like living men, moved slowly through the mind 
By day, and were a trouble to my dreams 
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Practice Questions 

1. List some examples of personification within “The Prelude”.  

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

2. Why does William Wordsworth use irregular punctuation? What’s the effect of this?  

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

3. How does William Wordsworth present the theme of Power of Man within “The Prelude”?  

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 
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4. How does William Wordsworth present the theme of Power of Nature within “The Prelude”?  

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

 

5. Why does William Wordsworth use “common language” in the poem? Explain with exam-

ples.  

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

6. STRETCH YOURSELF: What other poem could you compare The Prelude to? Explain why. 

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 
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Lesson 18 

Comparing the Poems: Memory (Example Response) 
 

Comparing Poppies, Remains, The Emigrée 
 
In the Emigrée the memories are quite childlike- this shows refusal to accept the fact that the 
country of interest is currently war-stricken. Past tense verbs depict the idea that the country is 
no longer the same. Connotations of purity and innocence are contrasting with harsh reality 
meaning the author is in denial about what actually went on in the country, including the cur-
rent political climate etc. 

Remains contrasts Emigrée because Remains is a manifestation of PTSD clearly making the 
speaker restless, whilst Emigrée seems to have a calming effect on the author. This highlights 
the social issue of a lack of support for male mental health, especially since PTSD is so preva-
lent in the ex-combatant community. 

Poppies is bittersweet, as it’s the narrative of a mother looking over her son as he gets ready 
for the war. She doesn’t believe her kid is old enough to go to war, which manifests as a form 
of human realism in order to draw out a form of sympathy from the audience- anecdotal phras-
ing creates familiarity therefore allowing the audience to relate to the speaker. 

Poppies contrasts both the Emigrée and Remains- Emigrée since the pain in the poem is 
caused by the mother staying behind and watching her son leave, whilst Emigrée depicts pain 
due to the fact that the speaker had to leave her native land personally. 

Remains is contrasted by Poppies because Remains outlines the horrors experienced by a 
young soldier directly, whilst Poppies describes the unimaginable horrors of what a young sol-
dier might live through seen through the mother’s eyes.  

Remains is written from a first hand perspective, whilst Poppies is written from a secondary per-
spective, if remoteness to war is our central focus. 
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Practice Questions 

1.What are the differences in the way the three poems depict Memory?  

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

2. Why is there a striking contrast between Remains and Poppies?  

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

3. How is imagery used in all three of the poems?  

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 
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4. What is the effect of the familiar tone within Emigrée and Poppies?  

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

……………………………………………………………………………………………………………… 

5. How might the audience react to the first-person narrative of all three of these poems? 

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………

………………………………………………………………………………………………………………  
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Lesson 19 

Ozymandias- Percy Bysshe Shelley 
 

Context 
 

“Ozymandias” is a poem Percy Bysshe Shelley, published on January 11th 1818, for an issues of a 
journal called the Examiner, and distributed through educated society in London. It gained its 
popularity due to the fact that it features techniques such as the caesura, and a loose iambic 
pentameter. 

A caesura is a full stop in the middle of a line of poetry. This creates a grammatical and rhythmic pause, 
which in turn creates a sense of suspense and drama. Alternatively, it allows the audience a moment of 
time to digest the information that has just been provided. 

It also gained traction due to the fact that international travel and discovery was becoming more 
common, therefore the colonial powers, that being the British and French, were more capable of 
travelling the world and gaining knowledge of previous, ancient civilisations. 

This means that interest in the civilisation of the ancient Egyptians became fashionable and highly 
sought after. 

The poem regards the arrival of an ancient, partial statue of Pharaoh Ramesses II in London from 
Greece. The name Ozymandias comes from the fact that Ramesses II was referred to as “Ozymandias” 
in ancient Greece. Shelley does not make it clear whether he has personally witnessed the statue in 
question, or any statue similar at all. 

Shelley describes within the poem, the meeting of a “traveller” and a broken statue of Ramesses II, 
whom was described as one of the more powerful men of his civilisation, whose legacy is now a pile of 
rubble. This is a commentary on the fragility of human life and everything it entails, and how time has 
completely detrimental effects on said life. 

Furthermore, Shelley was a poet of the Romanticism period, who established himself as a a political 
statement against any one person or group in power, due to the fact that it outlines the short-lived 
nature of power itself 
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Linguistics 
 

The poem is scattered with the semantic field of deterioration and decay, including phrases such as 
“antique”, “trunkless”, “shattered visage” and “these lifeless things”, in order to produce and upkeep 
the imagery of the crumbling away of the sculpture of Ramesses II. The imagery created allows the 
audience to grasp that the decaying is not only physical, in the form of the destroyed statue, but also 
figurative, referring to the power and status of Ramesses II, which is represented by the statue itself, 
and much alike the object itself, destroyed. 

The alliteration of “cold command” with the harsh sounding repetition of the letter “C” can be 
interpreted as metaphorical of the literal cold command and harshness of the leader, which was not 
only typical but also expected of a Pharaoh in ancient Egypt. 

Irony also commands a large presence within the poem, due to the fact that, in combination with a 
caesura, it creates a sense of hopelessness in the poem. 
 

“Look on my works, ye Mighty, and despair! 

Nothing beside remains.” 
 

The inclusion of an imperative sentence creates the impression that Ozymandias was arrogant as a ruler; 
he follows this up with “ye Mighty” which can be interpreted as a threat to other rulers. This creates the 
image of Ozymandias as a reckless, fearless, arrogant man. To follow that retrospective claim with the 
statement of “Nothing beside remains.” depicts the idea that his claims were empty, and could not 
possibly stand the test of time. The grandeur nature of the claim therefore, means absolutely nothing- a 
very nihilistic, hopeless attitude. 

The caesura in “…remains.” breaks down the typical structure of a sonnet, concluding a train of thought 
in the middle of the line. This is atypical, and can be viewed as a means of representation of the 
breakdown of power for Ozymandias, or the establishment, as per Shelley’s own views.  
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Poem 
 

I met a traveller from an antique land, 

Who said—“Two vast and trunkless legs of stone 

Stand in the desert. . . . Near them, on the sand, 

Half sunk a shattered visage lies, whose frown, 

And wrinkled lip, and sneer of cold command, 

Tell that its sculptor well those passions read 

Which yet survive, stamped on these lifeless things, 

The hand that mocked them, and the heart that fed; 

And on the pedestal, these words appear: 

My name is Ozymandias, King of Kings; 

Look on my Works, ye Mighty, and despair! 

Nothing beside remains. Round the decay 

Of that colossal Wreck, boundless and bare 

The lone and level sands stretch far away.” 
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Practice Questions 
 

1.What was the purpose of a caesura within the poem?  

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

………………………………………………………………………………………… 

 

2. The author uses heavy imagery of decay within the poem, suggest why this might be.  

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

……………………………………………… 

3. How does the author present the theme of life within the poem “Ozymandias”? 

…………………………………………………………………………………………………………………………

……………………..…………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

……………………………………………… 

4. What other overt themes can be found within the poem, and what are their effects on the reader? 

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………… 
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5. Do you agree or disagree with the following statement: “The fact that during the time period when 
the poem was written Ancient Egyptian artefacts were highly sought after in upper-class circles proves 
that the message of the poem regarding deterioration of life is false” -Explain why. 
…………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………
……  
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Lesson 20 

London- William Blake 
 

Context 
 

William Blake is a romantic poet and was viewed as a radical thinker. Throughout his life he worked as 
an engraver was not regarded highly as a poet. The radical nature of thought was derived from the fact 
that he believed strongly in the revolution and rebellion of the oppressed, seeing the pair as inevitable 
against the oppressive powers in charge. He, unlike many, also believed that rebellion against one’s 
oppressors was morally right. 

“London” elucidates to the fact that Blake was becoming frustrated with his hometown, which was very 
quickly becoming corrupted by human greed, oppression and inequality. The corruption in question 
was caused by the fact that charters, which were responsible for granting the rights of ownership, would 
often grant said ownership to the wealthy upper classes, diminishing the possibility of public use of 
previously public properties. 

This during the industrial revolution was used as a system of oppression of the lower, working classes of 
society. The working-class people had their living conditions decrease significantly, due to the fact that 
the masses flocked to London, which meant the typical issues surrounding overpopulation began 
wreaking havoc. Child labour also became very common then, with poorer children being forced to 
work longer hours in seemingly dangerous conditions, which Blake attributes to the undeserved power 
of the rich. 

Blake was also a firm believer in the French Revolution, and sported a bonnet rouge in support the year 
he wrote “London.” The red hats in question were provided to Ancient Roman slaves when they were 
freed, therefore representing a very powerful symbol of freedom and liberty. The French Revolution 
occurred due to the fact that the general public became progressively more upset about the aristocracy 
seeking more and more power and wealth, which significantly lowered the chances of reducing poverty 
for the lower social classes. 

Blake elucidates to the idea that the same principle may apply to England, as well as France, predicting 
our very own revolution. The colours red and black in French culture symbolise the military (red) and the 
Church (black) due to their respective colours of the uniforms. 
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Linguistics 

  
The overall tone set for the poem is very Biblical, which reflects Blake’s interest in religion and the 
impression it has on the general population. The way “the Harlots” and “the Infants” is 
capitalised within the poem mimics the structure of “the Son, Father and Holy Spirit” within the bible. 
This adds emphasis to the importance of the individual characters within the poem. 

The four stanzas of alternating rhyme create rhythm throughout the poem. Blake sticks to the structure 
completely, mirroring the mundanity of everyday life for the people involved in the poem.  

The four stanzas are particularly important due to the fact that they illustrate, each in their own 
way, how the society, monarchy and law of Britain at the time were completely unreasonable and 
causing suffering to the general population. 

In the first stanza, Blake, or the narrator, goes as far as to imply that the river Thames itself is chartered 
away to someone, or owned by somebody. This highlights that in the narrator’s eyes, the very epicentre 
of the British Empire at the time, the River Thames, has an owner of some sort. 

This is problematic for a few reasons: Nature, especially flowing water has the connotations of liberty 
due to the fact that it is permanently moving. This creates a visual juxtaposition, as ownership of 
something so free paints an image of constriction, and the previously mentioned “mind-forged 
manacles.”  

Furthermore, a nihilistic approach is highlighted through this attitude, due to the fact that one cannot 
possibly aspire for freedom, since the freest of the objects described in the poem is owned by 
someone. 

This could also be interpreted as Blake’s bleak commentary on slavery, which was commonplace at the 
time. 
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Poem 
“I wander thro’ each charter’d street, 

Near where the charter’d Thames does flow. 

And mark in every face I meet 

Marks of weakness, marks of woe. 
 

In every cry of every Man, 

In every Infants cry of fear, 

In every voice: in every ban, 

The mind-forg’d manacles I hear 
 

How the Chimney-sweepers cry 

Every blackning Church appalls, 

And the hapless Soldiers sigh 

Runs in blood down Palace walls 
 

But most thro’ midnight streets I hear 

How the youthful Harlots curse 

Blasts the new-born Infants tear 

And blights with plagues the Marriage hearse” 
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Practice Questions 
 

1.List some examples of the biblical language Blake uses in “London”.  

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

…………………………………………………………………… 

2. What are some of the literary techniques used in the poem?  

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

…………………………………………………………………… 

3. Suggest why Blake might have stuck to the four-stanza structure for the poem.  

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

……………………………………………… 

4. How does Blake explore the theme of oppression within “London”?  

…………………………………………………………………………………………………………………………

……………………………………………………………………………..…………………………………………

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………… 
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5. How does Blake explore the theme of passion within “London”?  

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

…………………………………………………………………… 

6. STRETCH YOURSELF: What other poem could you link “London” to? Explain why. 

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

……………… 
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Practice Questions 
 

1. What is personification and what effect does it have in Ozymandias and The Prelude?  

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

………………………………………………………… 

2. How is the power of the elements represented in Exposure and Storm on the Island?  

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

………………………………………………………… 

3. List some examples of imagery from each of the poems and explain their effect. 

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

………………………………………………………… 

 

4. How are symbols and metaphors used in Ozymandias and Exposure?  

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………… 
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5. “The use of hyperbole or imagery of extreme size within the cluster forces a sense of intimidation 

onto the audience” To what extent do you agree or disagree with the above statement? 

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

……  
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Lesson 21 

Comparing the poems: Power of Nature 
 

Comparing Storm on the Island, Exposure, The Prelude and Ozyman-
dias 

 

“Wizened earth” in Storm on the Island is personification that leads to the underestimation of 
it’s potential for danger because it implies never-faulting friendship. “Never” is dramatic irony 
because the title sets up the audience to expect something drastic and dark whereas the impli-
cations would tell the audience otherwise. 

Wind and sea are also personified in a similar manner in order to avoid the implication of dan-
ger, and therefore setting up a drastic reveal for an unsuspecting audience. The use of the oxy-
moron “exploding comfortably” means it’s far away from the people which is why they con-
tinue to underestimate it. “Huge nothing” is also oxymoronic; the wind is not visible, but the 
destruction is. Similarly, in Exposure the wind is heard but not seen- “brambles” made out of 
“barbed wire” means man’s cheap imitation of nature does not compare to nature itself, nor 
will it provide the protection it is created to provide- after all, barbed wire may keep off enemy 
attackers but not the onslaught of wind. 

“Cringe in holes” animalizes the soldiers to make them seem like animals cowering away from 
the harsh weather conditions, whilst “pale flakes” imply the weather conditions are harsh and 
unpredictable, as they have more intense effects on the soldiers than the attacks on the battle-
field alone- those are not as frequent and more predictable. 

“Volta” indicates a change in tone- speaker sees “a huge peak” in Storm on the Island- the 
connotations involved are dark and dangerous towards the end as opposed to the natural, 
peaceful beginning. This depicts the idea that man has yet again underestimated the power of 
nature. 

Ozymandias is not typically what may be viewed as natural, but nature has a part in the demise 
of the legacy of the Pharaoh. “Colossal” is the ego of the former ruler, not the statue itself. 
This highlights to the audience the very fragility of life itself and the possibility of an eternal 
legacy. Sand is symbolic of time, due to the connotations with hourglasses and the measure-
ment of passing time in sand grains since the dawn of days. This is pretty significant due to the 
fact that it illustrates the idea that nature outlasts the egos of humanity. 
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Practice Questions 
 

1. What is personification and what effect does it have in Ozymandias and The Prelude?  

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

………………………………………………………… 

2. How is the power of the elements represented in Exposure and Storm on the Island?  

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………… 
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3. List some examples of imagery from each of the poems and explain their effect. 
………………………………………………………………………………………………………………
………………………………………………………………………………………………………………
………………………………………………………………………………………………………………
………………………………………………………………………………………………………………
………………………………………………………………………………………………………………
……………………………………………………………………………………………………………… 
 
4. How are symbols and metaphors used in Ozymandias and Exposure?  
………………………………………………………………………………………………………………
………………………………………………………………………………………………………………
………………………………………………………………………………………………………………
………………………………………………………………………………………………………………
………………………………………………………………………………………………………………
………………………………………………………………………………………………………………
……………………………………………………………………………………………………………… 
 
5. “The use of hyperbole or imagery of extreme size within the cluster forces a sense of intimi-
dation onto the audience” To what extent do you agree or disagree with the above state-
ment? 
………………………………………………………………………………………………………………
………………………………………………………………………………………………………………
………………………………………………………………………………………………………………
………………………………………………………………………………………………………………
………………………………………………………………………………………………………………
………………………………………………………………………………………………………………
………………………………………………………………………………………………………………
………………………………………………………………………………………………………………
………………………………………………………………………………………………………………
………………………………………………………………………………………………………………
……………………………………………………………………………………………………………… 
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Lesson 22 

My Last Duchess- Robert Browning 
 

Context 
 

Browning was born in Walworth, in 1812. He was mainly self-taught, from having read a solid portion of 
his father 6 thousand tome collection. Being well-read set him up for disappointment when he arrived 
at the University of London, only to find the curriculum dissatisfactory. By age 14 he was proficient in 
Latin, Greek, Italian and French. He mastered the dramatic monologue, which is how works such as “My 
Last Duchess” came to be. 

 

He met, married and eloped to Italy with the poet Elizabeth Barrett, therefore placing him within the 
vicinity of the contextual location of our poem. 

 

“My Last Duchess” was published in 1842 by Browning, and is said to be based on a true story from the 
1500s. In 1558, the Duke of Ferrara, who was an adult man of around 25 years of age, married a 14 year 
old girl called Lucrezia. The Duke then abandoned Lucrezia about 2 years later, just before she died at 
age 17. This grim legend was turned into an ironic exposé by Browning, with an on-the-nose 
commentary about the possible murder of a young girl, the Duchess. 

 

Browning’s career fluctuated throughout his working years as a poet, due to the fact that many of the 
techniques he utilised were not typical of the time period, however they allowed him to remain relevant 
with more modern poetry standards. He was known for dark humour, irony and most notably the social 
commentary deployed within his work, which was deemed too abrupt and overt for the audiences of 
the time. 
 

Towards the end of his life, his works were actually highly praised, “Sordello” was said to be a failure in 
the eyes of the poetic society at the time, however he restored his good graces with works such as “The 
Ring and the Book” and “Asolando”. He then died in 1889, in Ca’ Rezzonico, in Italy. He is buried in 
Poet’s Corner in Westminster Abbey, London. 

 

The poem “My Last Duchess” is a first-person dramatic monologue of Duke of Ferrara, who is touring 
his property with a man sent by the family of a potential bride, in order to assess the estate of the Duke, 
as well as the Duke himself in order to ascertain whether or not the Duke would be a good match for 
the young lady in question. 
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Linguistics 
 

The strong imagery of the “cherry branch” as well as the “white mule” create an almost biblical 
impression of the Duchess as a metaphorical Eve in the garden of Eden. The fruit then, received from a 
man, can be interpreted to be the fruit of temptation, much alike that within the Genesis story. 

 

The use of caesuras throughout the poem demonstrates the very abrupt, slightly unnerving nature of 
the Duke. This allows for an erratic portrayal, which would create the impression that the Duke may yet 
be perfectly capable of committing the atrocity of murdering his own wife; the erratic manner of speech 
makes the Duke seem unstable, and unnerving, which is something we as an audience may associate 
with the portrayal of a twisted individual. 

 

Enjambments are scattered throughout the poem in order to produce a rhythmic effect, as well as 
adding to the erratic means of speech. Lines of a poem ending abruptly whilst the sentence continues 
seems to be perfectly representative of the Duchess and her legacy. Her life may have ended abruptly 
by no fault of her own, however the story of the Duchess is still told, possibly by her killer, which makes 
the message all the more powerful, if not creepy. 

 

There are rhyming couplets throughout the poem, which elucidates the idea that the Duke may have 
been a calculating fellow, always ready with a response- This is exactly what one may expect of a 
Victorian gentleman.  
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Poem  
That’s my last Duchess painted on the wall, 

Looking as if she were alive. I call 

That piece a wonder, now; Fra Pandolf’s hands 

Worked busily a day, and there she stands. 

Will’t please you sit and look at her? I said 

“Fra Pandolf” by design, for never read 

Strangers like you that pictured countenance, 

The depth and passion of its earnest glance, 

But to myself they turned (since none puts by 

The curtain I have drawn for you, but I) 

And seemed as they would ask me, if they 
durst, 

How such a glance came there; so, not the first 

Are you to turn and ask thus. Sir, ’twas not 

Her husband’s presence only, called that spot 

Of joy into the Duchess’ cheek; perhaps 

Fra Pandolf chanced to say, “Her mantle laps 

Over my lady’s wrist too much,” or “Paint 

Must never hope to reproduce the faint 

Half-flush that dies along her throat.” Such stuff 

Was courtesy, she thought, and cause enough 

For calling up that spot of joy. She had 

A heart—how shall I say?— too soon made 
glad, 

Too easily impressed; she liked whate’er 

She looked on, and her looks went everywhere. 

Sir, ’twas all one! My favour at her breast, 

The dropping of the daylight in the West, 

The bough of cherries some officious fool 

Broke in the orchard for her, the white mule 

She rode with round the terrace—all and each 

Would draw from her alike the approving 
speech, 

Or blush, at least. She thanked men—good! but 
thanked 

Somehow—I know not how—as if she ranked 

My gift of a nine-hundred-years-old name 

With anybody’s gift. Who’d stoop to blame 

This sort of trifling? Even had you skill 

In speech—which I have not—to make your will 

Quite clear to such an one, and say, “Just this 

Or that in you disgusts me; here you miss, 

Or there exceed the mark”—and if she let 

Herself be lessoned so, nor plainly set 

Her wits to yours, forsooth, and made excuse— 

E’en then would be some stooping; and I 
choose 

Never to stoop. Oh, sir, she smiled, no doubt, 

Whene’er I passed her; but who passed without 

Much the same smile? This grew; I gave 
commands; 

Then all smiles stopped together. There she 
stands 

As if alive. Will’t please you rise? We’ll meet 

The company below, then. I repeat, 
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The Count your master’s known munificence 

Is ample warrant that no just pretense 

Of mine for dowry will be disallowed; 

Though his fair daughter’s self, as I avowed 

At starting, is my object. Nay, we’ll go 

Together down, sir. Notice Neptune, though, 

Taming a sea-horse, thought a rarity, 

Which Claus of Innsbruck cast in bronze for me! 
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Practice Questions 
 

1.The character of the Duke in “My Last Duchess” was fashioned after which historical 

figure?  

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

…………………………………………………………………………………………………………… 

2. What are the features of a dramatic monologue?  

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

…………………………………………………………………………….……………………………

…………………………………………………………………………………………………………… 

3. How does Browning present the theme of identity? Use examples from the poem.  

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

………………………………………………………………………..………………………..………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

…………………………………………………………………………………………………………… 
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4. How does Browning present the theme of frustration? Use examples from the poem. 

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

………………………………………………………………………………….………………………

…………………………………………………………………………………………………………… 

5. What does the use of language within “My Last Duchess” tell the audience about the 

social perception of women at the time?  

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

…………………….……………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

…………………………………………………………………………………………………………… 

6. STRETCH YOURSELF: What poem could you compare or link to “My Last Duchess”? 

Explain why. 

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

…………………………………………………………………………………………………………… 
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Practice Questions: Power of Man  
 

1.How is the power of men depicted in the cluster? Are the men in these poems oppressive 

or good leaders?  

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

…………………………………………………………………………………………………………… 

2. How does the historical context of these poems affect their individual meanings?  

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

…………………………………………………………………………………………………………… 

3. List some metaphors from the individual poems and explain their effect.  

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

…………………………………………………………………………………………………………… 
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4. What effect does the misuse of power have on the characters involved?  

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

…………………………………………………………………………………………………………… 

5. What are the narrative differences between the poems? 

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

…………………………………………………………………………………………………………… 
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Lesson 23 

Comparing the poems: Power of Man 
 

Comparing Ozymandias, London, My Last Duchess 
 

Ozymandias is about a statue of Ramesses II- many Egyptian pharaohs believed 
they are the human impersonation of god, which brought them into power- the 
“sneer of cold command” indicates a horrible reign, not necessarily good leader, 
who was undeniably powerful though. “King of Kings”- is a biblical reference yet 
again depicting the belief that he was installed into power by God himself, reassert-
ing that he is more powerful than anyone. The use of punctuation, mainly the excla-
mation point, creates an authoritative effect. The poem Ozymandias is written as a 
political allegory to depict all horrible leaders die eventually and leave nothing be-
hind. 

London is a political commentary about the unnecessarily extensive power of the 
government- “marks of weakness, marks of woe” depicts the government controls 
the people far too much for Blake’s liking and therefore makes the people misera-
ble. The general public is portrayed as powerless, which the governmental entities 
in charge are to blame for. As opposed to Ozy’s flaking away of individual power to 
oppress, this may be considered a call to action for the removal of the collective 
power of the government, in order to reduce the oppression of the general public. 

“Mind-forged manacles” is a metaphor for the lack of actual human weakness, as 
there is no physical means of holding people back- the general public believes 
themselves to be weak and unable to fight back and therefore they become weak 
and unable to fight back. 

Ozymandias’ oppression is obvious, whilst Blake attempts to support the revolution 
and reveal the idea that the oppression of the British public need not to continue. 

My Last Duchess is written from the Duke’s perspective- possessive pronouns imply 
ownership over the lady, diminishing her autonomy and therefore the possibility to 
possess an identity. “Half-flush that dies along her throat” is an implication of mur-
der, possibly by asphyxiation or beheading. Dramatic monologue implies he was 
the only one with power, as he literally limits the ability for anyone else to speak. 
Changing tone throughout the poem shows him to be quite unstable. Irony used to 
expose the fact that even being a rich and educated man, the Duke is a fool in love 
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and honesty, which eventually leads to his own downfall since he has his own wife 
murdered. 

All of the poems expose the misuse of power and the effects it has on the people 
involved. 

  



 

© Copyright 2020 Your Favourite Teacher   
To be used in conjunction with online resources at www.yourfavouriteteacher.com 

 

Practice Questions 
 

1.How is the power of men depicted in the cluster? Are the men in these poems oppressive 

or good leaders?  

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

…………………………………………………………………………………………………………… 

2. How does the historical context of these poems affect their individual meanings?  

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

…………………………………………………………………………………………………………… 

3. List some metaphors from the individual poems and explain their effect.  

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

…………………………………………………………………………………………………………… 
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4. What effect does the misuse of power have on the characters involved?  

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

…………………………………………………………………………………………………………… 

5. What are the narrative differences between the poems? 

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

…………………………………………………………………………………………………………… 
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 EXAM QUESTION + EXAMPLE ANSWER  

Compare how the poet explores the theme of Effects of War in “Bayonet Charge”  
and one other poem.  

 

 

Suddenly he awoke and was running – raw 

In raw-seamed hot khaki, his sweat heavy, 

Stumbling across a field of clods towards a green hedge 

That dazzled with rifle fire, hearing 

Bullets smacking the belly out of the air -    

He lugged a rifle numb as a smashed arm; 

The patriotic tear that had brimmed in his eye 

Sweating like molten iron from the centre of his chest, -  

  

In bewilderment then he almost stopped – 

In what cold clockwork of the stars and the nations 

Was he the hand pointing that second? He was running 

Like a man who has jumped up in the dark and runs 

Listening between his footfalls for the reason 

Of his still running, and his foot hung like 

Statuary in mid-stride. Then the shot-slashed furrows  

  

Threw up a yellow hare that rolled like a flame 

And crawled in a threshing circle, its mouth wide 

Open silent, its eyes standing out. 

He plunged past with his bayonet toward the green hedge, 

King, honour, human dignity, etcetera 

Dropped like luxuries in a yelling alarm 

To get out of that blue crackling air 

His terror’s touchy dynamite.  

 

TIP = look for the key words in the 
question, the poem that appears and 
start to think about the best poem to 
compare it to! 
 
Could compare to Exposure – effects of 
the weather on the soldiers rather than 
direct battle 

Verb ‘stumbling’ = tiredness and 
fatigue because he woke suddenly. 
He’s running towards the front 
line/towards his death. 
CONTRAST 
Exposure – the soldiers are waiting in 
the trenches in terrible conditions, 
attacked by weather instead of 
gunfire/bullets 
‘merciless iced winds that knife us’ 

Soldier is described as moving/going 
through the motions like ‘clockwork’. 
Almost robotic – no individuality left 
because of the war. Numb and being 
controlled. War is destructive to the actual 
soldier 
CONTRAST 
Exposure – war isn’t affecting them directly, 
but the harsh conditions they had to get 
through does. Bullets ‘less deadly than 
the air’ dawn ‘attacks’ 

Written in free verse. Lots of enjambment to mimic 
the chaos of the war and how 
unpredictable/relentless it is. 
CONTRAST 
Exposure has a more controlled structure. Lots of 
caesura to break it up. This could mimic the 
stop/start nature of life in the trenches, bored and 
waiting for something to happen, yet feeling on 
edge the whole time. Also mimics how the cold, 
wet weather slowly breaks the soldiers down. 
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Grade 5 Example Paragraphs 
 
 

Read Annotate Steal 

Read the response.  

Why has this achieve a 
Grade 5? What does it do 
well? What would need to 
be developed, in order to 
achieve a higher grade?  

What ideas, techniques or 
analytical vocabulary 

could you steal?  

 
 
 
 
In ‘Bayonet Charge’, the effects of war are shown through one 
soldier who is ‘suddenly’ awake and running towards the front line. 
Hughes writes that he is ‘stumbling across a field’. By using 
‘stumbling’ it shows that the soldier is tired and drained from what 
he’s been through in the war. This shows that the war has affected 
him mentally. However, in ‘Exposure’ Owen shows the effects of the 
war wearing the soldiers down because of the weather. Owen uses 
the phrase ‘merciless iced winds that knive us’, which is 
personification. This quote shows how relentless the war is, 
especially with the adjective ‘merciless’ because it gives the 
impression of the weather being very relentless and unforgiving, 
which means life in the trenches was terrible for the soldiers. Hughes 
presents the effects of the war mentally, whereas Owens presents 
the physical effects of war from natural causes. 

 

Owen uses vivid imagery of the weather to explore the effects of the 
war. He writes that bullets are ‘less deadly than the air’, which shows 
that it’s not the fighting and weapons that will kill the soldiers, but 
the weather. He describes the wind as ‘nonchalant’ suggesting it was 
harming the soldiers carelessly, in contrast to deliberate actions from 
battle. The imagery used by Owen creates a sense that the weather 
is always there ready to attack no matter where the soldiers are. 
However, Hughes uses language to show us the soldier, focusing 
more on his mind than the weather or his surroundings. He says the 
soldier is ‘like clockwork’. This simile shows the soldier to be quite 
robotic, which could show the reader that the soldiers’ individuality 
has been taken by the war. It can also show that he is numb to his 
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surroundings and his actions are controlled by the war and his 
training. War seems to be more destructive to the solider in this 
poem because it shows the effects the war can have mentally. But in 
‘Exposure’ the war doesn’t affect the soldiers directly, but being in 
the war and living in bad conditions for so long has a negative effect 
on them.  
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Grade 9 Example Paragraphs 
 

Read Annotate Steal 

Read the response.  

Why has this achieve a 
Grade 5? What does it do 
well? What would need to 
be developed, in order to 
achieve a higher grade?  

What ideas, techniques or 
analytical vocabulary 

could you steal?  

 
 

Both ‘Bayonet Charge’ and ‘Exposure’ are set in a war zone, 
however we get the impression from the start that the war is 
affecting them in different ways. Hughes writes about a soldier 
‘stumbling across a field’ towards the enemy. His use of the verb 
‘stumbling’ connotes tiredness and fatigue, which highlights how 
drained the soldier is mentally; it illustrates the effects of the war as 
being mentally destructive. Hughes focuses on the one soldier 
running towards his death, however Owen’s poem details a group of 
soldiers waiting in the trenches. His use of language almost implies 
that they’re waiting for their deaths. The soldiers are still under 
attack, but by the ‘merciless iced winds’. The adjective ‘merciless’ 
reinforces the relentless brutality of the weather and how it effects 
the soldiers’ experiences. The ‘winds’ are personified, which 
continue to reinforce the weather conditions as being destructive. 
The poets present the effects of war in contrasting ways: with the 
soldiers ‘waiting’ in ‘silence’ as death comes to them in ‘Exposure’. 
However in ‘Bayonet Charge’, the soldier is running towards what 
the reader can assume is the front line and his inevitable death. 

 

Both poems use structure as a way to reflect the effects of the war. 
Hughes uses free verse to convey his ideas, whereas Owen uses a 
more solid structure. The blank verse in Hughes’ poem depicts the 
soldiers thoughts as very erratic and unpredictable, emphasising his 
inability to process anything in a calm or rational manner. This is 
supported but the continuous use of enjambment throughout the 
poem, strengthening the idea of erratic thoughts and showing 
readers how soldiers’ mental states change and become damaged 
by the war. However in ‘Exposure’, Owen follows a tight structure 
with eight stanzas all having five lines each. There is no enjambment 
used, but instead there is a lot of caesura and ellipses used to 
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portray his ideas. Owen’s use of structure slows down his poem in 
comparison to Hughes, which creates a sense of boredom for the 
soldiers waiting for something to happen. ‘Bayonet Charge’ has no 
rhyme scheme because the soldier is too mentally drained to 
commit to it, whereas ‘Exposure’ is written in half rhyme, which 
mirrors the soldiers’ frustration and boredom as they wait. Although 
both writers have conveyed it differently in terms of structure, they 
have the same effect, portraying the soldiers’ pessimistic thoughts 
about the war. 

 


